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Rat lonale ,«»«»A11 over oxir coiantry there is a growing concern about
homework assigned to school children, Parent-Teacher Associations report
that it is one of the most controversial Issues facing their membership.
According to these reports, parents complain that teachers give too much
homework and that it is too difficult, whereas other parents complain
that there is not enough homework of a challenging nature. School sys¬
tems are becoming increasingly sensitive to the controversy about homework,
and official policies are, therefore, being adopted and circulated so that
parents may know what is eai)ected of their children,^
At the beglzmlng of the twentieth century, faith in assignments as
a meauis of developing scholarship emd character was the result of a con¬
viction that repetition and memorization were the basic techniques of
acquiring an education. The conc^t of indivld\ial instruction received
little or no attention in most classrooms before I9OO. Hcmiework then
followed the prevalent pattern of mass teaching, with each pi;5>il in a
class being assigned the same problans in a mathematics text or the same
pages in a history book. With further development of educational teach-
niques, individual differences were given more consideration by the 1930*s.
During this period the importance of the assignment was emphasized amidst
much criticism by some educators and with enthusiasm from others. Scsne
^arry Bard, Homework (Hew York: Rinehart & Co., 1958)# PP»
1
2
schools refused to go along with the Idea completely.^
Literature Indicates that many of the objections were extreme in
nature and directed against the abuse of homework rather than its use
in wise control.
Consider what happens to a parent when a pupil tolls over homework
given solely for disciplinary purposes, or on assignments which require
an abnomally long time for completion, or have no recognizable purpose,
also when It Is assumed that the child will have assistance from well-*
educated parents and when assignments compete with school and community
activities. Parents often feel that the amount of time required to
complete the assignments Is out of proportion with the remaining after¬
school hours, and that they have no real value except that of helping the
students keep busy. Many parents develop critical attitudes after hearing
2
reports of assignments never being checked or that they are never returned.
The practice of giving assignments to pupils is probably carried
out with the best of Intentions. However, hcmework Is Increasingly being
viewed as a doubtful means of stimulating growth. There are several rea¬
sons for questioning the educational value of this practice. The child
needs time to develop his own resources, to enjoy physical exercise, and
obtain practice In social relationships. Another reason for questioning
the value of the assignment is that It Is likely to Increase the alreacfy
perplexing differences In ability and acconpllshment of students. The
youngster who is already doing well In school generally always usually
Ibid.. p. 2.
2
William Carr and John Waage, The Lesson Assignment (Stanford, Cali¬
fornia: Stanford University Press, 1931), p. 287.
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hae Interested parents vho will provide good conditions and resources
for study. Other pupils nay have chores to perform in out<-of«school
hours and have little encouragement and limited resources. The result
is that the better students forge still further ahead and the slower
ones lag further behind.^
The first condition to meet in regard to home study is to assign
only work which the pupils are known by their teachers to be able to do
correctly and without too great physical strain. With the attention to
method of study that has been taught« this condition can be easily met.
That means, however, that many a topic can not be assigned by chapter or
by the page. The assignment of lessons merely by pages is now often
decried, and rightly so, because it leaves the child so utterly without
a guide as to method. Vhen the method of study has been properly taught,
such an assignment would be fitting, because the students would know and
understand what things they were to do and would be, able to do than more
satisfactorily.^
Some children develop emotional tension because of homework. They
« >
often feel that it is imjust, especially when each teacher assigns work
*
as if his were the only work that students wovild receive. More dissatis¬
faction is expressed vhen an unreasonable time limit is set. Several
hours of study are too much to expect of students after a six-hour school
day.^
■^Harold W. Bernard, Psychology of Learning and Teaching (New York:
McGraw-Hill Book Co., Inc., 1954)7PP• 376-377.
F. M. McMurry, How to Study and Teaching How to Study (Chicago:
Houghton Mifflin Co., 1900), pp, 30^-3oS.
^Hurbert H. Mills and Harl R. Douglass, Teaching in High School
(New York: The Ronald Press Co., 1957)# P* l^Cu
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Evolution of study,«»«.Interest in atteii?)tlng this study vas created,
by a discussion in one of the writer's classes. This discussion vas
concerned with the following possible characteristics of assignments:
(l) assignments can represent busy work or creative activities, (2)
can be frustrating or motivating, (3) can be looked tQ)on by the pupils
as a task to endure or an experience that stimulates thinking.
Contribution to educational knowledge.—»The writer hopes that this
study will be of educational value to educators, especially teachers, in
that it will give them further Insight into the \;iltlmate justification
of the type of assignments that they give as revealed by the attitudes
of the students.
It is further hoped that it will initiate in the teachers a desire
to acquire more knowledge about various techniques of developing assign¬
ments adeqtaate for the successful progress of the pupils through school.
Statement of problgn.—The problem involved in this study was to
determine the practices employed by teachers in making assignments and
to determine what experiences with assignments the students considered
desirable or undesirable.
Limitations of the study.—This study vas restricted to a sample of
students smd teachers at C. L. Harper High School. Another limiting
factor was the assumption that teachers and students responded truthfully
to the questionnaire. It is the opinion of the writer that this is a
safe assxinptlon in view of the internal consistency found in the completed
questionnaire.
Definition of terma.—The following definitions were utilized
throtigh this investigation:
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1. Purfioseful Bampllng is a method where by a group of cases are
selected that have certain characteristics, or control, that
are highly related to previously determined or known values of
the group being sanipled.l
2. Assignment in this study refers to all assigned work regard¬
less of where it is completed. Assignments and hcmiestudy are
used synonymously.
Purpose of study.—^e purpose of this study was to ascertain the
attitudes of students at C. L. Harper High School towards their assign¬
ments .
The specific purposes of this study were:
1. To determine the practices employed by teachers in making assign*
ments.
2. To ascertain what experiences with assignments the students con¬
sidered desirable.
3. To aTCertaln what experiences with assignments the students con¬
sidered undesirable.
4* To ascertain the attitudes of male and female students towards
their assignments
To ascertain the difference in attitudes of males and females.
6. To ascertain the differences in attitudes towards assignments
held by students of the eighth, ninth, tenth, eleventh, and
twelfth grades.
7< To formulate whatever conclusions, ii^llcatlons and reconmienda-
tlons that might be derived from the analysis and interpretation
of the data.
Locale of study.--The locale of the “study was the Charles Lincoln
Hai*per High School, Atlanta, Georgia.
Method of research .—The descriptive-survey method of research was
used in this study.
Subjects and instrument.—The subjects used in this study consisted
^J. Frances Hummel, An Introduction to Research Procedures (New York;'
Harper & Brothers, 1958)» P« 1^»
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of 293 students frcm the eighth, ninth, tenth, eleventh, and twelfth
grades at the C* L* Earper High School, Atlanta, Georgia* Of the 293
students^ l4l were hoys and 1^2 were girls. Eighteen teachers from the
C. L. Harper High School were also Involved in this study.
The parallel-item questionnaire was used in this study. The items
included in this questionnaire were divided into the following areas:
(l) items concerned with when assignments are given, (2) Items concerned
with special efforts Involved in the preparation of assignments, (3)
items pertaining to the amount of time allowed for the preparation of
assignments, (4) items pertaining to technlqiies employed hy teachers in
making assignments, and (^) items pertaining to teacher handling of
assignments after they are turned in. The questionnaire consisted of
three parts. Farts I and II were administered to the students and Part
III was administered to the teachers. The questionnaire may he located
in the appendix on page 63.
Method of procedure,—The procedural steps used in the conduct of
this, sttidy were:
1. The related literature pertinent to this problem was reviewed
and abstracted for inclusion in this thesis.
2. Permission to conduct the stu^ was secured from the Atlanta
Board of Education and the principal of Charles Lincoln Earper
High School.
3. A peurallel-item questionnaire was constructed and adbnlnlstered
in the following manner:
a. The questionnaire items were submitted to the thesis ad¬
visor for a critical examination before the final formula¬
tion.
b. The questionnaire was administered to five students from
the eighth, ninth, tenth, eleventh, and twelfth grades in
order to validate it* These students were not Included in
the final saxtple.
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c. The purposeful sampling method was used to select the
293 students and 18 teachers used In this study.
d. The c<mipleted questionnaires were organized, responses
were tabulated, and narrative summaries of the responses
were composed.
e. The respondent groups were compared by sex and grade.
Responses of students and teachers were also compared.
4. Appropriate tables, per cents and explanatory tables were uti¬
lized to show relationships and differences of responses among
the three respondent groups.
5. Findings, conclusions, implications, and recommendations were
stated.
Survey of related literature.—Educational needs and educational
theories change with change in society. In order to contribute to the
more current needs, educators must always reexamine their principles
and adopt their concepts to the changes that are taking place.
By 1950, it was evident that the proponents of the changed view
toward homework had made their point. Most of the school systems that
had abandoned homework in the 1930*8 moved back toward the position that
homework is valuable. Homework was here to stay. This time, however,
homework was to stress individual creativity rather than mass perform¬
ance, and independent study rather than page textbook assignments.^
In 1953, the homework issue came into focus in Denver, Colorado
when the result of an opinion survey revealed that 58 per cent of the
parents did not agree with the current policy of having no homework in
the elementary schools. They felt that homework was needed as prep¬
aration for assignments in higher grades. In addition they felt that
homework was needed as preparation for the rather exclusive schools.
1
Harry Bard, Homework (Hew York: Rhinehart & Co., 1958), p. 2.
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The prohlan vas referred to a sounding committee of teachers, coordinators,
principals, directors, and supervisors whose function vas to develop
instructional policies for Denver elementary schools.^
In 1954, a special committee was formed to study and redefine hone-
work policies. This group, composed of teachers, administrators, a
nurse, social worker, and parents spent the remainder of the year doing
the following: checking on parent's reactions through interviews and
questionnaires; and finding out from persons such as scout masters,
librarians, and recreation leaders how the activities they sponsor would
be affected if the children had homework.
After the information had been gathered the data were summarized
and items such as the four listed below were presented for consideration
in formulating a homework policy:
1. Parents favor homework based on indlvldvial needs.
2. Teacher-parent planning is necessary for successful homework.
3. Sane means other than hcsaework should be found for Informing
parents of the Instructional program.
H. In the development of any plans, serious consideration should
be given to physical and emotional health factors.
On the basis of such considerations the following policy on home¬
work vas developed by the conmlttee and approved by the administrators,
March 19^% Homework should be assigned in the elementary schools on
the basis of pupil needs; 1. e., in such circumstances as: when absence
necessitates homework, when a particular difficulty is to be overcome,
when pupils are not working up to expectancy, when there is a need to
^A.
Denver,"
Louise McHiff, "Hhat's Happening in Homework, Elementary Schools
NEA Journal. LVII (March, 1957) > p. 366.
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broaden pupil's tmderstandlng, when specific objectives need to be
developed. Regularly assigned dull type homework for an entire group
is to be discouraged.^
The New Lincoln Schools have a homework program throughout the ^
elementary schools ranging from five to ten minute assignments in
grades one through four to thirty minutes every night in grades five
through six. The main purpose for giving homework assignments is to
create a closer bond between the school and home, because part of their
philosophy is that they should not be separated spheres. The assign-
ments generally fall into three categories. The first and most impor¬
tant , is of primal^ research; the kind of research in which students
find material for themselves, as opposed to the kind which sends them
to a particular chapter and verse. The second general category deals
with the collection of Information from or sharing ideas with families.
The third category concerns studies in which children are Involved in
something like creative writing and wish more time than is available
2
at school to enhance or revise their thoughts.
In working out a policy on homework in Washington's Junior High
Schools, the staff considered the environment to be an Important factor.
Mills stated that:
In working out a homework policy at the Washington Junior
High Schools, our staff has kept in mind that many boys and girls
do not have environments suitable for study at home. This does
not mean that our students are all from a low socio-economic level.
Our students are responsible for homework only when they do not
^Edgar S. Bailey, "New York, New Lincoln High Schools," NEA Journal.
LVII (March, 1957), p. 366.
^Ibid., p. 366.
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We would cmswer this question with an en^hatlc "yes'* because
we, like you, are Interested in your child* s doing the best possible
work in school...
At school, most class work is done on a gro\Q> basis. But as
you know, yo\ar child, like any Indlwldual, needs the chemce to dis¬
tinguish himself outside the group. Homework gives him an excel¬
lent chance to do thls.^
Professional literature associated with the alms and policies of
the traditionally conceived secondary schools, places considerable
phasis upon, effective ways to make assignments. Attention is usually
centered upon such factors as the time for making assignments, of im¬
pressing the Importance of the assignment upon students; techniques for
making the assignment clear and specific in order that all may understand
what is expected by the teacher; and the making of differentiated asslgn-
o
ments.*^
Hanson stated that the timing of the assignment may be as signifi¬
cant as its wording and content. "In connection with long-range \inlts
or topics, it is quite possible that the assignment can well be made
when the unit of study is first undertaken... Some authorities reccaamend
that the assignment should be presented at the beginning of the class
3
period, some at the close." The Important factor in timing the assign¬
ment is to see that it fits in logically and consistently within the
program of daily work.
The familiar type of assignment is usually made hurriedly as the
Indianapolis School Authorities, What About Homework? Harry Bard (ed.)
(Indianapolis; 1951)> P« !•
2
Lindiey J. Stiles and Mattie F. Dorsey, Democratic Teaching in the
Secondary Schools (Chicago; J. B, Llppincott Co,, 1950)» P» 4l0, ^
3
Kenneth Hanson, High School Teaching (Englewood Cliffs, New Jersey;
Prentice Hall, 1959) # p. 1^16.
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complete assignments during school hours. Some time Is provided
within each class period for study, homework Is kept at a minimum.
When assigned homework Is carefully planned, students are moti¬
vated to complete assignments that are definite. Interesting, mean¬
ingful, and geared to Individual abilities, and assignments for all
subjects combined do not average more than 60 to 90 minutes nightly.^
Hall wrote that many schools In the Dade County Public School sys-
ten reported that many students complained that their assignments were
excessive. Parents c(xnplalned that long home assignments would fre¬
quently be given one night and none at all the next.
In answer to these complaints. In the school year 1956-1957 the In-
service training seminar for secondary school administration selected
homework as one of the many problems for study. Individual school
faculties were asked to devise plans and recommendations which would be
channeled through their principals to the seminar. The smninar served
as an over-all coordinating body; It was here that the Ideas could be
shared and evaluated.
Agreement was reached that school homework policies should be
based on the following fundamental understandings: Home study Is con¬
sidered essential to the development of acceptable study habits because
It requires the pupils to read, outline, and organize their work and to
2
assume personal responsibility.
When parents In Indianapolis questioned the school board about Its
homework policy, the Indianapolis school authorities, addressing the
parents, wrote:
1
Harold P. Mills, "Secondary Schools, Racine, Wisconsin," NBA Journal.
LVII (March, 1957), p. 367.
2
Joe Hall, "Dade County, Florida," NBA Journal. LVII (March, 1957),
p. 367.
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"bell rings: "Take the next ten pages." "Take the next chapter," "Work
the next ten problems." This is am assignment in only one sense. The
pupils knows what pages the assignment is on. It does not tell what
the assignment is or how to handle it. No known purpose is served. The
teacher*s only objective mtist be to cover the text, regardless of
whether the material is of any use or meaning to the pupil.^ Hcanework
is still not completely respectable in the eyes of all paments, educa¬
tors amd students. Much of the criticism is directed against the type
and methods employed in the use of the assignments. Carr, as mentioned
In The Guidance of Leetming Activities, wrote that:
Older statistical studies and the more recent surveys, and
samplings, reveal an astonishing state of affairs. The meager,
vague, unanalyzed, wholly Inadeqtiate type of assignment predomi¬
nates in the secondary schools, practically to the exclusion of
all other types. One investigator reports that more than four
fifths of the page assignments are in a single textbook! These
were followered by a typlgal quiz, readily answered by memorization
or paraphrasing the text.
Far too many teachers have the habit of making assignments without
providing motives for acconplishing the work or without creating in the
pupils any curiosity or interest in the topic assigned. In these cases
where pupils are motivated so far as a particular topic is concerned^
the teacher can safely make as assignment.^
Acox made a study of the values of differentiated assignments in
the teaching of fotirth grade geography in the Valena C. Jones School of
William H, Burton, The Guldyice of Learning Activities (New York:
Appleton-Century-Croft Inc,, 1944), p. 327*
2
Ibid., p. 290.
Paul E, Belting and John Waage, "^e Lesson Assignment (Stanford,
California: Band McNalley & Co., 1939T> PP» 215»21^.
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New Orleans^ Louisiana. IVo foxirth grade grotqis were used; equated on
the basis of the results of the Otis Group Intelligence Scale. One
group was permitted to select its assignments. Class assignments were
made for the other group. After a period of time the groups were ro¬
tated. The major findings of this study were:
1. The results of the data seemed to indicate that the method of
class assignment was 8\:perlor to the method of differentiated
assignment.
2. As the pupils gained under the class assignment method, they
lost under the differentiated procedure.
3. In terms of Intelligence the largest gains made hy pupils of
relatively high intelligence were in favor of the class assign¬
ment method.
H. In terms of retention, as indicated hy the final test, the re¬
sults favored Instruction hy the control method.
5. There were no problems in discipline worthy of mention in the
group wherein everyone worked on the same assignment.
6. Students had the tendency to get satisfaction out of knowing
that the teacher has definite plans of action and seemed to en¬
joy being directed by such a plan in the development of the
assignment.
7. The finished product of the control group was more complete....^
i
Oppements of assignments argue that assignments are not valimible
teaching methods for the following reasons:
I. It is l]iq>ortant that students have some time for relaxation and
recreation diiring their out-of-school hours. After the students
have attended school all day, they may be too fatigued to give
adeqiiate attention to assigned homework.
2. It is Important to the development of the students that they
have the time and opportunity to participate in various types
of activities of particular interest, such as music, dramatics,
art, sports. Boy Scouts, and Girl Scouts.
Ethellne J.Acox, "A Study of the Values of Differentiated Assigns
ments in the Teaching of Fourth Grade Geography" (unpublished Master's
theses. School of Education, Atlanta University, 19^)# P. 70.
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3. Homes In some overcrowded, congested areas are not conducive
to study or the completion of homework. Parents may not be
sympathetic to the objectives of schools, or an entire family
may be crowded Into one or two rooms. In such Instances,
homework Is impossible.
4. Some research studies Indicate that the amount of homework
assigned by the teachers has little relationship to actual
school achievement.^
Poor assignments never were characteristic of the good teacher;
they are far less excusable now than In the past because experimental
study and improvement of practice have pointed out new and better methods
of directing the work of children. The truth of the matter Is that
there Is little knowledge of good judgment among teachers as to how
long assignments should be. It is quite likely, however, that teachers
in the upper grades, high schools and college greatly over-assign and
cause a needless amount of dissatisfaction among pupils without marked
success in causing them to study any harder. Assignments should be
reasonable In length. There should be some agreement among the differ¬
ent members of the staff of a school as to assignments so that each
teacher will not demand from the child so much homework that children
in their teens will be spending five or six hours five nights per week
burning the mid-night oil.
Probably nothing could be more devastating to any program of home¬
work than to assign it without checking to see that It Is done. It Is
at this point that some teachers err. If boys and girls have been asked
to do work, the teacher should make certain that It Is done. To allow a
^Ralph L. Pounds and Robert L. Garretson. Principles of Modem Edu¬
cation (New York: The Macmillan Co., 1952),- p. 283.
2
Kenneth E. Howe, "Must Homework be Difficult," Childhood Education
(December, 1960), p. 188.
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child to avoid doing assignments encoxirages poor attitudes toward re*
sponsihlllty* Hor is it enough for the teacher to make certain that
everyone has done the assignment. The wrong should be corrected and
help given as indicated.
Homework at its worse finds ei^resslon in demanding excessive
amounts of work, establishing no standards for quality of work, and
placing too much responsibility on the child too early. Expecting ele*
mentary and high school students to perform Independent research with
too little guidance or direction can be frustrating. Expecting him to
set a challenging standard for himself, especially if the publicized
standard for the most brilliant is beyond his reach, is unrealistic.
Through hl^ school most students really need the stQiport afforded
by knowing what is e:^ected of them,Just "do your best" is not
enough,^
It is necessary to insist that the warning sounded here is not
against giving homework or allowing the student some freedom in the
selection of study topics or encouraging his initiative in solving prob*
lems. The warning is against expecting him to perform tasks he is not
matxire enough to do. It is against the danger of becoming pressured by
public demands into substituting more work for better instruction. For
all our learning about Indlvldiial needs, the taaptation remains strong
for some high school teachers to direct the assignment for all students




PRESENTATION AND INTERPRETATION OF DATA
Introduction.—To secure the necessary data to satisfy the problem
Involved In this study, a questionnaire was administered in Novendjer,
1964 to 293 students and 18 teachers at Charles Lincoln Harper High
School, Atlanta, Georgia. Of the 293 students, 141 were boys and 152
were girls.
Farts I and II of the questionnaire were made up of items pertain¬
ing to methods used by teachers in making assignments. These items
were divided Into the following areas: (1) Items concerned with when
assignments are given, (2) items concerned with special efforts In¬
volved in preparation, (3) items pertaining to the amount of time
allowed for the preparation of assignments, (4) items pertaining to
techniques employed by teachers In making assignments, and (5) Items
pertaining to teacher handling of assigned work after it Is turned In
by students. The teachers and students were asked to Indicate the
methods used by checking one of these terras; sometime, never or always.
Fart III of the questionnaire was designed to ascertain: (1) atti¬
tudes of students toward the time when assignments are given, (2) atti¬
tudes of students toward the special efforts Involved In the preparation
of assignments, (3) attitudes of students toward certain techniques em¬
ployed by teachers in making assignments, (4) attitudes of students
toward the amount of time allowed for the preparation of assignments,




Stimulating students to want to learn Is an Important part of
teaching. It is equally Important when the teacher makes assignments
for work to be done in the classroom or in the home. Making the proper
assignment at the proper time and in the best possible manner can con¬
tribute greatly towards the student's attitudes, assignments and suc¬
cess in school.
Students' and teachers' responses to items concerned with when
assignments are given.—In an effort to learn something about when
assignments are given, the teachers and students were asked if assign¬
ments are given at the beginning of the semester to be turned in at the
end of the seaester. These data are presented in Table 1, which shows
that 22 per cent of the teachers said that they use this method some¬
time. Some, 78.0 per cent^said that this method is "never" used. In
response to the same question, a majority (52.7 per cent) of the stu¬
dents said that they "sometime" receive this type assignment; while
37.5 per cent of the students indicated that this method is "never"
used, 9.8 per cent said that it is "always" used.
The teachers and students were also asked if assignments are given
at the beginning of the semester to be turned in on certain dates dur¬
ing the semester. Of the eighteen teachers, 66.8 per cent said "some¬
time" and 33.2 per cent said "never." Of the 293 students, 63.9 per
cent said that they "sometime" receive this type assignment. Only 13.5
per cent said "never" and 22.6 per cent said "always."
Since assignments are most frequently given at the beginning of
the semester to be turned in on certain dates during the semester, it
seems to Indicate that while teachers prefer advanced planning they do
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TABLE 1
STUDENTS' AND TEACHERS' RESPONSES TO PROBLEMS
CONCERNED WITH WHEN ASSIGNMENTS ARE GIVEN*
SometIme Never AlwaysItGC&S
S T S T S T
1. Are assignments given at the
beginning of the semester to
be turned In at the end of
semester? 52.7 22.0 37.5 78 9.8 0
2. Are assignments given at the
beginning of the semester to
be turned In on certain dates
during the semester? 63.9 66.8 13.5 33.2 22.6 0
3. Are assignments given at the
beginning of the class period? 83.6 66.6 7.2 16.7 9.2 16.7
4. Are assignments given at the
end of the class period? 74.6 50.0 21.4 44.4 4.0 5.6
5. Are assignments given as the
bell rings? 82.2 11.1 15.0 83.3 2.8 5.6
6. Are assignments given the day
before a social event and due
the following day? 73 50.0 10 44.4 17 5.6
7. Are assignments given before
a holiday? 81 88.8 2.0 5.6 17 5.6
Figures given represent per cent o£ 293 students and 18 teachers.
not want to delay reports until the end o£ the semester. Therefore,
reports are required at various Intervals during the span of the semes¬
ter.
Assignments are frequently given at the beginning and end of the
class period. This study revealed that 66.6 per cent of the teachers
said that they "sometime" give assignments at the beginning of the
class period. Only 16.7 per cent said "never," o.r "always." Table 1
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shows that 83.6 per cent of the students said that they “sometime" re¬
ceive assignments at the beginning of the class period; while 7.2 per
cent said "never" and 9.2 per cent said that this method is "always"
used.
Some 50 per cent of the teachers said that assignments are "some¬
time" given at the end of the class period, while 44.4 per cent said
that they "never" use this period for giving assignments. Only 5.6
per cent indicated that this method is "always" used.
This study revealed that 74.6 per cent of the students said that
they "sometime" receive assignments at the end of the class period.
Only 21.4 per cent said that this is "never" done and 5.6 per cent
indicated that this method is "always" used.
Table 1 shows that 11.1 per cent of the teachers said that "some¬
time" assignments are given as the bell rings. The remaining 83.3 per
cent said that this is "never" done.
It was revealed that 82.2 per cent of the students said that they
"sometime" receive assignments as the bell rings* Some 15.0 per cent
said that they "never" receive assignments at this time; and 2.8 per
cent said that they "always" receive assignments as the bell rings.
Regardless of when assignments are given, enough time should be
allowed so that it is clearly understood and so that it can be com¬
pleted as intended.
For some reason, the practice of giving assigiments before holidays
and social events seem to be a popular practice among teachers. Some
50 per cent of the teachers Involved in this study said that they "some¬
time" give assignments at this period, while 44.4 per cent said that
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chey “never” do this. The remaining 5.6 per cent said that they “always”
make assignments before a social event and ask that they be returned
the following day. This study also revealed that 88.8 per cent of the
teachers said that they “sometime" give assignments before a holiday;
while 5.6 per cent said “never" or "always."
It was revealed that 73 per cent of the students Indicated that
they “sometime" receive assignments before social events. Only 10 per
cent said that they “never" receive assignments before social events.
The remaining 17 per cent said that they “always" receive assignments
before a social event. Table 1 shows that 81 per cent of the students
indicated that they "sometime" receive assignments before holidays.
Only 2.0 per cent said that they "never" receive assignments prior to
a holiday and 17.0 per cent said that they "always" do. Probably no
one reason would account for this practice among teachers. It could
be that they are merely continuing a practice to which they were sub¬
jected during their school days. However, a moment's reflection makes
it plain that students might have siore time to work on assignments dur¬
ing a holiday; however, this does not provide an adequate reason for
assignments being given before a social event.
Comparison of students* and teachers* responses to problems con¬
cerned with when assignments are given.—The teachers* responses con¬
cerning the methods they use in making assignments were compared with
the statements of the students concerning the type assignments they re¬
ceive .
There was disagreement between the teachers and students when they
were questioned about assignments given at the beginning of the semester
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to be turned in at the end of the semester. Some 22.0 per cent of the
teachers said that they "sometime" give assignments of this type. How¬
ever, 52.7 per cent of the students indicated that they "sometime" re¬
ceive assignments of this type. Of the 18 teachers, 78.0 per cent
said that they "never" make assignments of the above nature, but only
37.5 per cent of the students said that this method is "never" used.
Only 9.8 per cent of the students and none of the teachers said that
assignments are "always" given at the beginning of the semester to be
turned In at the end of the semester.
The teachers and students were more in agreement about assignments
given at the beginning of the semester to be turned In on certain dates
during the semester, as revealed In their responses to "sometime."
Table 1 shows that 66.8 per cent of the teachers and 63.9 per cent of
the students revealed that this method Is "sometime" used. However,
it also shows that 33.2 per cent of the teachers said that this method
Is "never" used but only 13.5 per cent of the students agreed. None
of the teachers Indicated that this method is "always" used. The re¬
maining 22.6 per cent of the students said that It Is "always" used.
The teachers and students were asked if asslgiunents are given at
the beginning of the class period. A majority, 83.6 per cent of the
students, and 66.6 per cent of the teachers said "sometime;" while
16.7 per cent of the teachers and 7.2 per cent of the students said
that assignments are "never" given at this period; some 16.7 per cent
of the teachers and 9.2 per cent of the students Indicated that assign¬
ments are "always" given at the beginning of the class period.
It was revealed that 50 per cent of the teachers as compared with
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74.6 per cent of the students said that assignments are "sometime"
given at the end of the class period. However, 44.4 per cent of the
teachers said that this is "never" done; 21.4 per cent of the students
agreed. Of the 18 teachers, 5.6 per cent indicated that they "always"
give assignments at the end of the class period. Only 4.0 per cent
of the students Indicated that they "always" receive assignments at
the end of the class period. It was revealed that there is marked
disagreement between the teachers and students about assignments being
given as the bell rings. Approximately four-fifths (82.2 per cent) of
the students indicated that assignments are "sometime" given at this
time. Only 11.1 per cent of the teachers admitted that they give
assignments as the bell rings, while 15 per cent of the students said
that this is "never" done as compared with 83.3 per cent of the teach¬
ers. Only a few (2.8 per cent) of the students and 5.6 per cent of
the teachers indicated that assigiunents are "always" given as the bell
rings.
Table 1 shows that 50 per cent of the teachers and 73 per cent of
the students said that assignments are "sometime" given before social
events. It was revealed that 10 per cent of the students and 44.4 per
cent of the teachers said that assignments are "never" given at this
time. The remaining 17 per cent of the students and 5.6 per cent of
the teachers indicated that assignments are "always" given before
social events. This again indicates disagreement between the students
and the teachers about the timing of assignments.
The practice of making assignments before a holiday seems to be
frequently practiced among teachers involved in this study. Both stu¬
dents and teachers agreed that this is a frequent practice. Table 1
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reveals that 81 per cent of the students and 88.8 per cent of the teach¬
ers said that "sometime" this method Is employed. Only 2.0 per cent
of the students as compared with 5.6 per cent of the teachers said that
the above method Is "never" used. However, 17.0 per cent of the stu¬
dents and 5.6 per cent of the teachers Indicated that this method Is
"always" used.
This study shows that the students and teachers do agree that
assignments are given at various times during the class period, but
they do not agree as to the frequency of all the time periods Involved.
It would be difficult to say that any one time Is better than the other;
however. It Is Important that enough time be allowed for each student
to receive the assignment clearly and that enough time be allowed for
Its completion.
Students' and teachers* responses to Items concerned with the
amount of time given for the preparation of assignments.--One concern
about most homework Is the amount of time required to complete It and
the amount of time allowed for Its completion. Many assignments are
made on a day-to-day basis, while others are made for future reports.
Table 2 shows that only 22 per cent of the teachers said that their
assignments are "sometime" given at the beginning of the seaester, and
are to be turned In at the end of the semester. A majority of the
teachers (78 per cent) said that they "never" use this method. However,
66.8 per cent of the teachers Indicated that they "sometime" make
assignments at the beginning of the semester and ask that they be re¬
turned on certain dates during the semester.
Of the 293 students responding to the same questions, 52.7 per cent
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TABLE 2
TEACHERS' AND STUDENTS' RESPONSES TO ITEMS CONCERNED WITH
AMOUNT OF TIME ALLOWED FOR THE PREPARATION OF
ASSIGNMENTS*
Items Somet Ime Never Always
S T S T S T
1. Are assignments given at the
beginning of the semester to
be turned In at the end of
the semester? 52.7 22.0 37.5 78.0 9.8 0
2. Are assignments made at the
beginning of the semester to
be turned In on certain dates
during the semester? 63.9 66.8 13.5 33.2 22.6 0
3. Are assignments made before
social events and due the
following day? 73.0 50.0 10.0 44.4 17.0 5.6
4. Are assignments due on the
following day? 70.0 44.4 13.0 55.6 17.0 0
5. Do assignments require
several hours to be prepared? 74.6 66.8 10.0 22.0 15.4 11.2
6. Is the time for completing
assignments left to the stu*
dents? 22.7 66.8 73.4 33.2 3.9 0
7. Is a portion of the class
period allowed for the com¬
pletion of assignments? 78.2 66.8 18.8 27.7 3.0 5.5
Figures given represent per cents of 293 students and 18 teachers.
said that they "sometime" receive assignments at the beginning of the
semester to be turned In at the end of the semester; while 37.5 per
cent Indicated that this method Is "never" used and 9.8 per cent said
that they "always" receive this type assignment. A larger number (63.9
per cent) said that assignments are "sometime" given at the beginning
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of the semester to be turned In on certain dates during the semester.
Only 13.5 per cent said that this method Is "never" used and 22.6 per
cent Indicated that they "always" receive assignments of this nature.
One-half (50 per cent) of the teachers revealed that they "some¬
time" give assignments before a social event and ask that they be re¬
turned the following day, while 44.4 per cent said that they "never"
use this method. The remaining 5.6 per cent said that they "always"
use this method In making assignments.
Of the 293 students, 73 per cent Indicated that they "sometime"
receive assignments before a social event. Only 10 per cent Indicated
that they "never" receive assignments before a social event.
While It Is generally believed that most assignments are due the
following day, a majority (55.6 per cent) of the teachers In this In¬
vestigation said that they "never" give assignments that are due the
following day. The other 44.4 per cent revealed that they "sometime"
ask that their assignments be returned the following day.
Table 2 showed that 70 per cent of the students Indicated that
their assignments are "sometime" due the following day. Only 13 per
cent said that they are "never" asked to return assignments the follow¬
ing day, while 17 per cent said that their assignments "must always" be
turned In the following day.
When the teachers were asked If their assignments require several
hours for preparation, 66.8 per cent said "sometime;" 22 per cent said
"never" and 11.2 per cent said "always."
When the students were asked If their assignments require several
hours to be prepared, 74.6 per cent said "sometime," 10 per cent said
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"never" and 15.4 per cent said "always."
Table 2 shows that 66.8 per cent of the teachers said that they
"sometime" permit their students to decide when assignments should be
tuxmed in. Itowever, 33.2 per cent said that they "never" allow their
students this privilege.
Only 22.7 per cent of the students indicated that they are "some¬
time" allowed to make this decision; while 73.4 per cent said that they
are "never" allowed to do this and 3.9 per cent said that they are "al¬
ways" allowed to decide the time for turning in an assignment.
This study revealed that 66.8 per cent of the teachers indicated
that they "sometime" allow assignments to be completed during the class
period. It also revealed that 27.7 per cent said that they "never"
allow this practice, and 5.5 per cent said that they "always" use this
method.
A majority (78.2 per cent) of the students said that they are
"sometime" permitted to complete their assignments during the class
period. Only 18.8 per cent indicated that this is "never" done and 3.0
per cent said "always."
Comparison of students* and teachers* responses concerned with
the amount of time allowed for completion of assignments.—Table 2
shows that 52.7 per cent of the students and 22 per cent of the teach¬
ers said that "sometime" assignments are made at the beginning of the
semester to be turned in at the end of the semester. This study re¬
veals that 78 per cent of the teachers as compared with 37.5 per cent
of the students indicated that assignments are "never" given at this
time. Only 9.8 per cent of the students and none of the teachers said
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that assignments are "always" given at this time.
One of the most strenuous objections to assignments voiced by par- *
ents Is the amount of time required to complete them. When assignments
are too long, the only concern of students may be to do It and make no
effort to learn as a result of Its length.
The students' and teachers' responses to the frequency of assign¬
ments given at the beginning of the semester to be turned in on certain
dates during the semester were very similar In some respects. Table 2
shows that 63.9 per cent of the students and 66.8 per cent of the teach¬
ers said that this method Is "sometime" used. However, 13.5 per cent
of the students and 33.2 per cent of the teachers said that it Is
■^never" used. None of the teachers said that this method is "always"
used, but the remaining 22.6 per cent of the students Indicated that It
Is "always" used.
Assignments given before a holiday usually do not allow the stu¬
dents much freedom during this period If they are due a short time
after the students return to school. Table 2 shows that 73 per cent of
the students and 50 per cent of the teachers said that assignments of
this nature are "sometime" given. Only 10 per cent of the students
and 44.4 per cent of the teachers said that this time limit 1$ "never"
Imposed upon the students.
Table 2 shows that 70 per cent of the students as compared with
44.4 per cent of the teachers said that assignments are "sometime" re¬
quired the following day. Only 13 per cent of the students and 55.6
per cent of the teachers said that assignments are "never" required
the following day. Of the 293 students 17 per cent said that assignments
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are "always" due the following day.
Table 2 reveals that 74.6 per cent of the students and 66.8 per
cent of the teachers indicated that "sometime" assignments require
several hours to be prepared. Only 10 per cent of the students and 22
per cent of the teachers said that assignments "never".require several
hours to be prepared. The remaining 15.4 per cent of the students and
11.2 per cent of the students and 11.2 per cent of the teachers indi¬
cated that assignments "always" require several hours for preparation.
There appears to be a high level of agreement between students and
teachers on this item.
It was revealed that 22.7 per cent of the students as compared
with 66.8 per cent of the teachers said that students are "sometime"
permitted to decide when an assignment should be turned in. A majority
(73.4 per cent) of the students and only 33.2 per cent of the teachers
said that this method is "never" used. Only 3.9 per cent of the stu¬
dents said that they are "always" permitted to decide when an assign¬
ment should be turned in. This study revealed that 78.2 per cent of
the students and 66.8 per cent of the teachers said that "sometime^*
time is allowed during the class period for the completion of assign¬
ments. It also revealed that 18.8 per cent of the students and 27.7
per cent of the teachers said that this is "never" a practice.
Students* and teachers* responses to items concerned with methods
employed by teachers in making assignments.--When the teachers were
asked if they make assignments during a discussion, only 11.1 per cent
of the teachers said "sometime;" while 83.3 per cent said that they
"never" give assignments during this period and 5.6 per cent said that
they "always" use a discussion period for making assignments.
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A majority (82.2 per cent) of the students said that they "some¬
time" receive assignments during a discussion. Only 15 per cent said
that assignments are "never" given at this period; and only 2.8 per
cent of the students said that this method is "always" used.
Assignments are frequently presented orally or in some written
form. In this study the methods were divided into oral, typed and
those that are put on the board. Table 3 shows that 77.8 per cent of
the teachers Indicated that "sometime" their assignments are put on
the board, however, 5.5 per cent said their assignments are "never"
put on the board; and 16.7 per cent said that their assignments are
"always" put on the board.
It was revealed that 83.0 per cent of the students revealed that
"sometime" their assignments are put on the board; while 14.3 per cent
said that their assignments are "never" pot on the board and 16.7 per
cent said that their assignments are "always" put on the board.
A majority (83.3 per cent) of the teachers involved in this study
said that they "sometime" give their assignments orally. Only 11.1 per
cent Indicated that they "never" give oral assignments and only 5.6 per
cent said that they "always" give oral assignments.
This study shows that 84 per cent of the students said that they
"sometime" receive their assignments orally. Only 5.5 per cent of the
students said that they "never" receive oral assignments; and 10.5 per
cent said that they "always" receive assignments orally.
Table 3 shows that 66.8 per cent of the teachers indicated that
"sometime" they type their assignments so that each student can have a
copy. Some 27.8 per cent of the teachers said that they "never" do
this and 5.4 per cent said that they "always" type their assignments.
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TABLE 3
STUDENTS' AND TEACHERS* RESPONSES TO ITEMS
CONCERNED WITH METHODS EMPLOYED BY







1. Are assignments given during
a discussion? 82.2 11.1 15.0 83.3 2.8 5.6
2. Are assignments put on the
board? 83 77.8 14.3 5.5 2.7 16.7
3. Are assignments given orally? 84 83.3 5.5 11.1 10.5 5.6
4. Are assignments that are
given typed? 72.7 66.8 24.9 27.8 2.4 5.4
5. Are assignments that consist
of being told to read the
next chapter or to do the
next problems with no other
Instructions made? 85.0 33.2 1.4 61.2 13.6 5.6
6. Is time allowed for a dis¬
cussion of assignment? 64.5 22.2 9.5 0 26.0 77.8
7. Are assignments by other
teachers considered? 23.0 33.2 70.8 66.8 6.2 0.0
Figures given above represents per cents of 293 students and 18
teachers.
Some 72.7 per cent of the students said that their assignments are
"sometime" typed; while 24.9 per cent of the students said that their
assignments are "never" typed and 2.4 per cent said that their assign¬
ments are "always" typed.
Only 33.2 per cent of the teachers revealed that they "sometime"
tell their students to read the next chapter or to do certain problems
with no other instructions. A majority (61.2 per cent) of the teachers
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said they "never" make this type asslgiunents, but 5.6 per cent said that
they "always" do.
Some 85.0 per cent of the students said that they "sometime" re¬
ceive assignments that consist of being told to read the next chapter
or to do certain problems with no other Instructions. Only 1.4 per
cent said that this Is "never" done and 13.6 per cent Indicated that
this Is "always" the practice of their teachers.
When the teachers were asked If time Is allowed for a discussion
of assignments, 22.2 per cent of them indicated that they "sometime"
do; while 77.8 per cent said that they "always" allow time for a dis¬
cussion.
Table 3 shows that 64.5 per cent of the students said that they are
"sometime" permitted to discuss their assignments when they are given.
Only 9.5 per cent said that this Is "never" done and the remaining 26<
per cent said that this Is "always" done.
It Is noted that 66.8 per cent of the teachers said that they
"never" question their students about assignments by other teachers.
The remaining 33.2 per cent said that "sometime" they question their
students about assignments for other classes.
According to the student's responses, there is very little coopera¬
tion between their teachers when making assignments. Table 3 shows
that 70.8 per cent of the students said that they are "never" asked
about assignments made by other teachers, while twenty-three per cent
said that they are "sometime" questioned about other assignments.
Comparison of students' and teachers* responses concerning methods
employed by teachers In making assignments.--The methods that can be
32
used by teachers In making assignments are varied. The methods used
are left to the discretion of the individual teacher in most schools.
It is generally agreed that in order for students to do an ade*
quate job with assignments they not only need sufficient time in which
to do them but they must also have adequate guidance. However, allow¬
ing the students an excessive amount of time must be guarded against
for fear that the student may intentionally delay or forget to do it.
Table 3 shows that 82.2 per cent of the students and only 11.1 per
cent of the teachers said that assignments are "sometime" given during
a discussion. Some 15 per cent of the students and 83.3 per cent of the
teachers revealed that this is "never" done; while 2.8 per cent of the
students and 5.6 per cent of the teachers indicated that this method
is "always" used. This item reflected marked disagreement.
Table 3 shows that 83 per cent of the students and 77.8 per cent:
of the teachers indicated that assignments are "sometime" put on the
board. Only 14.3 per cent of the students and 5.5 per cent of the
teachers said that this method is "never" used, while 84 per cent of
the Students and.83.3:per cent of the teachers said that assignments
are "sometime" given orally* Only 5.5 per cent of the students and
11.1 per cent of the teachers said that assignments are "never" given
in this manner, but 10.5 per cent of the students and 5.6 per cent of
the teachers said that assignments are "always" given orally. It was
revealed that 72.7 per cent of the students and 66.8 per cent of the
teachers indicated that "sometime" assignments are typed so that each
student can have a copy; while 24.9 per cent of the students and 27.6
per cent of the teachers said that assignments are "never" given in
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this manner.
Probably one of the most convenient methods of presenting assign¬
ments for teachers is that of telling the students to read the next
chapter or to do the next problems with no other Instructions. It is
by no means the most desirable method. The responses to this question
showed a vivid disagreement between the teachers and students. It was
revealed that 85 per cent of the students and 33.2 per cent of the
teachers said that this method is "sometime" used. Only 1.4 per cent
of the students as compared with 61.2 per cent of the teachers indi¬
cated that this method is "never" used; while 13.6 per cent of the stu¬
dents and 5.6 per cent of the teachers said that it is "always" used.
A majority (64.5 per cent) of the students said that "sometime," time
is allowed for a discussion of assignments. Only 22.2 per cent of the
teachers said that they "sometime" allow time for a discussion, but 20
per cent of the students and 77.8 per cent of the teachers said that
time is "always" allowed for a discussion of assignments.
Students often complain about several assignments that are given
at the same time. They feel that teachers should consult other teach¬
ers or students about previous assignments given in other classes. How¬
ever, this is seldom done.
Table 3 shows that 70.8 per cent of the students and 66.8 per cent
of the teachers said that students are "never" questioned about other
assignments; while 23 per cent of the students and 33.2 per cent of
the teachers indicated that this is "always" done.
Students' and teachers* responses to items concerned with teacher
handling of assignments.--This study revealed that teachers frequently
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use the method of giving assignments that do not have to be turned In.
Apparently they feel that by merely doing the work the students auto¬
matically learn. Approximately three-fourths (72.2 per cent) of the
teachers admitted that they "sometime" use this method. Only 27.8 per
cent said that they "never" use this method.
When the students were asked If assignments have to be turned In,
42.3 per cent said "sometime." Only 5.5 per cent said "never." A ma¬
jority (52.2 per cent) said that this is "always" the practice of their
teachers.
Most teachers were vetry emphatic about never falling to grade or
to return assignments. Table 4 revealed that 72.2 per cent of the teach
ers said that they are"never" guilty of this. However, 27.8 per cent
did Indicate that they "sometime" fall to grade or to return their stu¬
dent's assignments.
When the students were asked If teachers fall to grade or return
their assignments, 65.2 per cent revealed that "sometime" their teach¬
ers do fall to grade or to return their assignments. A mere 4.8 per
cent said that this is "never" done; and 30 per cent of the students
said that their teachers "always" fall to grade or to return assignments
Comparison of teachers* and students* responses concerning teacher
handling of assignments.—Many teachers make assignments that do not
have to be turned In, In these Instances, no check is made on the stu¬
dents* progress. This can encourage laxity on the part of the students.
It should not be assumed that the students learn merely by doing the
work. Although this may be true of some students. It may not represent
the most effective practice for the majority of students.
This study revealed that 42.3 per cent of the students and 72.2
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TABLE 4
TEACHERS' AND STUDENTS' RESPONSES TO ITEMS CONCERNED
WITH TEACHER HANDLING OF ASSKamENTS*
Items Sometime Never Always
S T S T S T
1. Are assignments made that do
not have to be turned in? 42.3 72.2 5.5 27.8 52.2 0
2. Are assignments made and not
graded or returned? 65.2 27.8 4.8 72.2 30.0 0
Figures given represent per cents of 293 students and 18 teachers.
per cent of the teachers said that "sometime" assignments are made that
do not have to be turned in. Only 5.5 per cent of the students and
27.8 per cent of the teachers indicated that this Is "never" done. The
remaining 52.2 per cent of the students said that this is "always" the
practice.
A majority of the students (65.2 per cent) indicated that "some¬
time" their assignments are not graded or returned. Only 27.8 per cent
of the teachers said that they "sometime" fail to do this. A small num¬
ber (4.8 per cent) of the students and a large number (72.2 per cent)
of the teachers said that teachers are "never" guilty of this. Some
2.0 per cent of the students revealed that their teachers always fall
to grade or return their assignments.
Teachers' and students' responses concerned with special efforts
involved in assignment preparation.--Assignments are often made to give
students group experience. Group assignments serve many purposes.
They make it possible for a large amount of material to be covered in
a short period while causing little individual strain. This study
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revealed that 88.9 per cent of the teachers said that they "sometime"
make group assignments. Only 11.1 per cent said that they "never" use
group assignments.
This study revealed that 86 per cent of the students said that
"sometime" assignments are made for two or more students to do co-op¬
eratively. Only 11 per cent said that they "never" receive group assign¬
ments, and 3.0 per cent of the students said that they "always" receive
group assignments.
Not only do many teachers make group assignments, they also assign
the group members. Table 3 shows that 88.9 per cent of the teachers
Involved In this study said that they "sometime" assume this responsi¬
bility; and 11.1 per cent said that they "never" do. A majority of the
students (66.5 per cent) Indicated that their teachers "sometime" se¬
lect the members of their groups. Some 28 per cent said that their
teachers "always" select group members and 5.5 per cent said that this
Is "never" done by their teachers.
Table 5 shows that 77.8 per cent of the teachers Indicated that
they "sometime" permit their students to select their own assignments.
The remaining 22.2 per cent said that they "never" allow their students
this opportunity.
It is generally believed that student participation In assignment
making serves as a motivation for the students. Table 5 shows that
54.3 per cent of the students Indicated that "sometime" they are per¬
mitted to select their assignments, however, 44.7 per cent revealed
that they are "never" permitted to select their assignments and 1.0 per
cent said that they are "always" permitted this experience.
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TABLE 5
TEACHERS' AND STUDENTS' RESPONSES TO ITEMS CONCERNED








1. Are assignments made for two
or more students to do co¬
operatively? 86 88.9 11 11.1 3 0
2. Are students permitted to
select their assignments? 54.3 77.8 44.7 22.2 1 0
3. Are group meoibers assigned? 66.5 88.9 5.5 11.1 28 0
4. Do assignments involve TV,
trips, etc.? 60.7 83.3 37.9 16.7 1.4 0
5. Do assignments require the
purchase of materials? 81.3 61.1 9.9 38.9 8.8 0
Figures given represent per cents of 293 students and 18 teachers.
Assignments often involve work outside of the classroom. These
assignments require added effort on the part of the teachers and the
students. A majority (83.3 per cent) of the teachers indicated that
they "sometime" make assignments that Involve trips, etc. Only 16.7
per cent of the teachers said that they "never" use this type assignment.
Approximately 60 per cent of the students said that they "sometime"
receive assignments that require experience outside of the classroom.
However, 37.9 per cent of the students said that they "never" receive
assignments that do not involve classroom experiences. Only 1.4 per
cent said that they are "always" given assignments that involve trips,
TV, etc.
School work often requires the purchase of materials of some kind
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and most students are able to make these purchases without too much
difficulty. However» when specific assignments require additional ma»
terials, a hardship is Imposed upon some students. This study revealed
that 61.1 per cent of the teachers said that they "sometime" make
asslgiunents of this nature. The remaining 38.9 per cent of the teach¬
ers said that they "never" make assignments that require the purchase
of materials.
A majority (81.3 per cent) of the students Indicated they "sometime"
receive assignments that require the purchase of materials. Only 9.9
per cent of the students Indicated that they "never" have to purchase
materials and 8.8 per cent said that they "always" purchase materials.
Comparison of students* and teachers' responses concerning special
efforts In the preparation of assignments.—While all assignments are
not limited to the library and the text book, other types are less fre¬
quently used. Assignments often involve trips, TV, and special projects.
Some assignments require group experiences and may or may not be con¬
fined to the text books.
Table 5 shows that 86 per cent of the students and 88.9 per cent
of the teachers Indicated that "sometime" assignments are made for two
or more students to do co-operatively, while 11.0 per cent of the stu¬
dents and 11.1 per cent of the teachers said that assignments are
"never" maid for groups. Only 3 per cent of the students said that
group assignments are "always" made.
This study revealed that the teachers assume the responsibility
for assigning group members. Some 66.5 per cent of the students Indi¬
cated that their teachers assign the members of their groups. A majority
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(88.9 per cent) of the teachers agreed that they assign group members
"sometime." Only 5.5 per cent of the students and II.1 per cent of
the teachers said that group members are "never" assigned by teachers.
However, 28 per cent of the students indicated that their group members
are "always" assigned by their teachers.
This study also revealed that In addition to assignments that are
centered around text books, other mediums are employed. It was revealed
that 60.7 per cent of the students and 83.3 per cent of the teachers
said that assignments that Involve trips, TV, etc. are "sometime" given,
while 37.9 per cent of the students said that assignments of this nature
are "never" used.
Table 5 shows that 81.3 per cent of the students as compared with
61.1 per cent of the teachers said that assignments "sometime" require
the purchase of materials. As few as 9.9 per cent of the students said
that this is "never" necessary, but 38.9 per cent of the teachers Indi**
cated that they "never" give assignments of this nature. The remaining
8.8 per cent of the students revealed that this Is "always" a practice.
Students* attitudes toward the time when assignments are given.
Varlabillty of attitudes from Individual to individual and group to
group is a universal phenomenon. There Is little doubt that what Is
acquired In the way of Interest and attitudes depend to a considerable
extent on the culture and experiences that an Individual has.
The data for this study were divided according to boys and girls,
grade levels, and total responses of the students. After the students
and teachers had responded to the methods employed In assignment making,
the students were then asked to indicate their attitudes toward each
item by checking the words "like," "dislike," or "indifferent."
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The result of the questionnaire revealed that 55.9 per cent of the
girls said that they "like" assignments that are given at the beginning
of the semester to be turned in at the end of the semester. Of the 141
boys, 51.8 per cent indicated that they "like" assignments of this type.
Only 28.2 per cent of the boys and 27 per cent of the girls said that
they "dislike" assignments of the above nature. The additional 17.1
per cent of the girls and 20.0 per cent of the boys Indicated "indiffer¬
ence."
Table 6 shows that 54.0 per cent of the students said that they
"like" assignments that are given at the beginning of the semester to
be turned In at the end of the semester; 27.6 per cent indicated "dis¬
like," and 18.4 per cent expressed "indifference."
An analysis of the five grade levels shows that there was more
similarity between the responses of the eighth graders and the eleventh
graders as to their preference for assignments given at the beginning
of the semester to be turned in at the end of the semester. Table 7
revealed that 48 per cent of the eleventh graders and 48.4 per cent of
the eighth graders Indicated that they "like" assignments given in this
manner. More than 50 per cent (53.3 per cent) of the ninth graders,
59.6 per cent of the tenth graders and 60.1 per cent of the twelfth
graders said that they "like" assignments of this type.
Table 7 shows that 23.9 per cent of the eighth graders, 30.6 per
cent of the ninth graders, 19.4 per cent of the tenth graders, 32.7 per
cent of the eleventh graders and 21.8 per cent of the twelfth graders
said that they "dislike" assignments that are given at the beginning of
the semester to be turned in at the end of the semester. The remaining
TABLE 6
ATTITUDES OF BOYS AND GIRLS TOWARD THE TIME
WHEN ASSIOOIENTS ARE GIVEN*
Items
Like Dislike Indifferent
B G T B G T B G T
1. Assignments given at the beginning
of the semester to be turned in at
the end of the semester. >1.8 55.9 54.0 28.2 27 27.6 20.0 17.1 18.4
2. Assignments given at the beginning
of the semester to be turned in on
certain dates during the semester. 30.0 61.9 46.4 39.5 15.1 27 30.5 23.0 26.6
3. Assignments that are given at the
beginning of the class period. 38.3 36.2 37.2 42.6 48.7 45.7 19.1 15.1 17.1
4. Assignments given at the end of
the period. 53.9 56.0 55.3 23.4 25.0 23.9 22.7 19 20.8
5. Assignments given as the bell rings. 5.7 3.9 4.8 84.4 88.8 86.7 9.9 7.3 8.5
6. Assignments given the day before a
social event. 20 23.7 21.8 61.6 63.8 62.8 18.4 12.5 15.4
7. Assignments given before a holiday. 10.6 9.1 9.9 78 80.4 79.2 11.4 10.5 10.9
Figures given represent per cents of 141 boys and 152 girls and total representation.
TABLE 7
STUDENTS ATTITUDES TOWARD THE TIME ASSIGNMENTS
ARE GIVEN ACCORDING TO GRADE LEVEL*
Items
Like Dislike Indifferent
8th 9th 10th 11th 12th Jth 9th 10th 11th 12th 8th 9th 10th 11th 12th
1. Assignments given at the
beginning of the semesta:
to be turned In at the
end of the semester. 48.4 53.3 59.6 48.0 60.1 23.9 30.6 19.4 32.7 21.8 27.7 16.1 21.0 19.3 18.1
2. Assignments given at the
beginning of the semester
to be turned In on cer¬
tain dates during the
semester. 40.2 53.4 33.6 42.3 50.9 >5.0 33.7 41.9 48.8 45.5 4.8 12.9 24.5 8.9 3 .6
3. Assignments given at the
end of the class period. 35.5 53.4 27.4 42.3 29.1 >3.2 32.4 45.2 44.1 54.5 11.3 14.2 27.4 13.6 16.4
4. Assignments given at the
end of the class period. 59.7 38.7 54.7 69.2 56.3 27.4 37.1 12.9 13.6 27.3 12.9 24.2 32.4 17.2 16.4
5. Assignments given as the
bell rings. 8.1 6.5 1.7 5.8 1.8 >9.5 80.6 88.8 88.5 94.6 32.4 12.9 14.5 5.7 3.6
6. Assignments given before
a social event. 24 21 24.2 28.8 10.9 50,0 64.5 66.1 63.0 70.9 26.0 14.5 9.7 8.2 18.2
7. Assignments given before
a holiday. 4.8 16.1 4.8 13.9 10.9 57.1 77.4 67.2 75.0 87.3 8.1 6.5 26.0 ll.l 1.8
Figures given represent per cents of 62 8th» 9th, and 10th graders, 52 Ilth and 55 12th graders.
43
27.7 per cent of the eighth graders, 16.6 per cent of the ninth graders,
21.0 per cent of the tenth graders, 19.3 per cent of the eleventh grad¬
ers, and 18.1 per cent of the twelfth graders Indicated that they are
"indifferent" toward assignments given in this manner. Of the 141 boys,
30.0 per cent said that they "like" assignments that are given at the
beginning of the semester to be turned in on certain dates during the
semester; while 61.9 per cent of the girls indicated that they "like"
this method. Only 15.1 per cent of the girls as compared with 39.5 per
cent of the boys said that they "dislike" this method, and 23.0 per
cent of the girls and 30.5 per cent of the boys expressed "Indifference."
A small percentage (33.6 per cent) of the tenth graders, 43.2 per
cent of the eighth graders, 53.4 per cent of the ninth graders, 40.3
per cent of the eleventh graders and 50.9 per cent of the twelfth grad¬
ers said that they "like" assignments that are given at the beginning
of the semester to be turned in on certain dates during the semester.
Fewer students indicated that they "like" assignments given at the
beginning of the semester to be turned in on certain dates during the
semester than at the end of the semester. It was revealed that 46.4
per cent of the students indicated that they "like" this method. How¬
ever, 27 per cent said that they "dislike" it and 26.6 per cent said
that they are "Indifferent." Larger units of work give the students an
opportunity to plan their work in a systematic manner and allow them to
work at their own pace. This is supported by a statement made by Carr
and Waage;
It is frequently found that larger units lend themselves more
readily to understanding and Interest than do the smaller ones.
An assignment which is obviously concerned with the larger ob¬
jectives of the course Is more readily attacked, learned, and
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appreciated than small units which appear to have no connection
with the main issue.^
Assignments are frequently given at the beginning of the class
period. The students' replies concerning their attitudes toward this
type assignment revealed that 38.3 per cent of the boys and 36.2 per
cent of the girls said that they "like" it. In the meantime 42.6 per
cent of the boys and 48.7 per cent of the girls indicated that they
"dislike" it. Only 19.1 per cent of the boys and 15.1 per cent of the
girls said that they are "indifferent" to this method.
Of the 293 students, 37.2 per cent said that they "like" assign¬
ments that are given at the beginning of the class period. However,
45.7 per cent said that they "dislike," and 17.1 per cent expressed
"indifference" for assignments given at the beginning of the class
period.
Based on grade level. Table 7 shows that there was closer similar¬
ity between ninth and eleventh graders than between the three remaining
grades. It was revealed that 53.4 per cent of the ninth graders and
42.3 per cent of the eleventh graders said that they "like" to receive
assignments at the beginning of the class period; while 35.5 per cent
of the eighth, 27.4 per cent of the tenth, and 29.1 per cent of the
twelfth graders indicated that they "like" assignments that are given
at the beginning of the class period. The numbers of students who ex¬
pressed "dislike" from each grade level were very similar with the ex¬
ception of the ninth grade.
This seems to suggest that students prefer starting where they left
Hfllliam S. Carr and John Waage, The Lesson Assignment (Stanford,
California: Stanford University Press, 1931), p. 63.
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off the previous day or a discussion of assignments that they have al¬
ready completed before receiving additional work. It would seem that
the beginning of the class period would be the ideal time for giving
assignments. Perhaps the students want to delay the assignment as
long as possible with the hope that it will be forgotten or not enough
time will be left at the end of the class period for the purpose of
making assignments.
This study revealed that 53.9 per cent of the boys as compared
with 56 per cent of the girls said that they "like" assignments that
are given at the end of the class period. Only 23.4 per cent of the
boys and 25.0 per cent of the girls said that they "dislike" assignments
given at this period and 22.7 per cent of the boys and 19 per cent of
the girls indicated that they are "indifferent" to assignments given at
the end of the class period.
A majority (55*3 per cent) of the 293 students said that they
"like" assignments that are given at the end of the class period. Some
23.9 per cent said that they "dislike" assignments that are given at
this period. The remaining 20.8 per cent expressed "Indifference."
Perhaps the students prefer assignments at this time because they are
more likely to be directly related or an outgrowth of the previous les¬
son. This would enable them to have a clearer knowledge of what is to
be done and why. Table 7 shows that a majority of the students from
each grade level also prefer that assignments be given at the end of
the class period.
This study revealed that boys and girls of grades eight through twelve,
do not like assignments given as the bell rings. This is understandable.
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considering the difficulty that is encountered at this period. For ex¬
ample, there are the noises of the ringing bell and that of the students
preparing to leave the room. In a situation of this nature, many stu¬
dents probably will not be able to hear what is being said and if they
do they will be unable to ask questions if they do not understand.
Frequently assignments are given before a social event and are due
the following day. The students were asked to Indicate their feelings
about this practice. Table 6 shows that 20 per cent of the boys and
23.7 per cent of the girls said that they "like" this method. However,
61.6 per cent of the boys and 63.8 per cent of the girls said that they
do not "like" it.
It was revealed that 21.8 per cent of the total students indicated
that they "like" the method of giving assignments before a social event;
and 62.8 per cent of the total group indicated that they "dislike" this
method.
Table 7 shows that when the data are analyzed according to grade
levels 50 per cent of the eighth graders, 64.5 per cent of the ninth
graders, 66.1 per cent of the tenth graders, 63 per cent of the eleventh
graders and 70.9 per cent of the twelfth graders said that they "dis¬
like" assignments that are given the day before a social event.
The students were also questioned about their feeling toward assign¬
ments given before a holiday. Approximately 80 per cent of the boys and
girls on each grade level said that they "dislike" this practice.
It is difficult to understand the motives of teachers who give
assignments at a time when they will be competitive with social events
and holidays. It is highly probable that the students will not do their
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best work under these circumstances. It Is hardly fair to make assign¬
ments before a holiday and ask that they be turned in on the following
day. Since holidays are supposed to be set aside for a change of
routine, it is the writers opinion that they should be observed as such.
Many parents take vacations with their children during this period.
One needs hardly argue that vacations serve educational purposes. They
may also serve to stimulate Interest in certain classes.
Students* attitudes toward time allowed for preparation of assign¬
ments.—An important factor in the favorable preparation of assignments
is the amount of time allowed for its preparation. Table 8 shows that
55.9 per cent of the girls and 51.8 per cent of the boys said that they
"like" assignments that are given at the beginning of the semester to
be turned in at the end of the semester. Table 8 shows that 28.2 per cent
of the males and 27 per cent of the females indicated that they "dis¬
like" this method. While 20 per cent of the males as compared with 17.1
per cent of the females said that they are "indifferent" to this method.
Of the 293 students, 54 per cent indicated that they "like" assign¬
ments that are given at the beginning of the semester to be turned in
at a certain date during the seoiester, while 27.6 per cent said that
they "dislike" this method. The remaining 18.4 per cent said that they
are "indifferent."
Based on grade levels, a comparison shows that fewer students from
the eighth grade and eleventh grade expressed "like" for assignments
given at the beginning of the semester to be turned in at the end of
the semester than did students from the remaining three grades. Table
9 shows that 48.4 per cent of the eighth graders and 48 per cent of
TABLE 8




B G T B. G X & G T.
1. Assignments given at the beginning
of the semester to be turned in at
the end of the semester. 51.8 55.9 54' 28.2 27 27.6 20 17.1 18.4
2. Assignments given at the beginning
of the semester to be turned in on
certain dates during the semester. 30 61.9 46.4 39.5 15.1 27 30.5 23.0 26.6
3. Assignments given before a social
event to be turned in the follow¬
ing day. 20 23.7 21.8 61.6 63.8 62.8 18.4 12.5 15 .4
4. Assignments that are due the fol¬
lowing day. 41.9 42.8 42.3 27.6 26.3 27 30.5 30.9 30.7
5. Assignments that require several
hours to be prepared. 28.4 26.3 27.3 42.6 41.4 42.0 29 32.3 30.7
6. When students are permitted to
determine when assignments are to
be turned in. 50.4 44.0 47.1 27.6 39.0 32.4 22.0 17.0 20.5
7. When a portion of the class
period is allowed for the com¬
pletion of assignments. 66 70.4 68.3 8.5 9.9 9.2 25.5 19.7 22.5
ff
Figures given represent per cents of 141 boys and 152 girls.
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TABLE 9
■ ISIUDENTS ATTITUDES TOWARD ITEMS PERTAINING TO AMOUNT
OF TIME ALLOWED FOR PREPARATION BY GRADES*
Like Dislike Indifferent
8th 9th lOth 11th 12th 8th 9th 10th 11th 12th 8th 9th 10th 11th 12th
1 Assignments given at the
beginning of the semes¬
ter to be turned In at
the end of the semester. 48.4 53.3 59.6 48 60.1 33.9 30.6 19.4 32.7 21.8 17.7 16.1 21 19.3 18.1
2 Assignments given at the
beginning of the semes¬
ter to be turned In on
certain dates during the
semester. 40.2 53.4 34.2 42.3 50.9 55 32.7 50.9 47.9 45.5 4.8 13.9 14.9 9.8 3.6
3 Assignments that are due
the following day. 46.6 48.4 33.9 51.8 30.9 21 27.4 43.5 13.4 27.3 32.4 24.2 22.6 34.8 41.8
4 Assignments that require
several hours to be pre¬
pared . 40.2 27.4 21 23 23.6 32.4 46.8 27.1 46.2 49.1 27.4 25.8 51.9 30.8 27.3
5 When the time for com¬
pletion Is left entirely
to the students. 43.6 46.8 56.5 38.4 49.1 29 30.6 30.6 46.2 27.3 27.4 22.6 12.9 15.4 23.6
6 When a portion of the
class period Is allowed
for the students to com¬
plete their assignments. 81 79.0 84.8 75.6 65.6 4.8 14.0 6.5 9.6 10.8 14.2 7.0 8.7 14.8 23.6
Figures given represent per cents of 62 8th, 9th and 10th, 32 11th and 55 twelfth graders. •P*so
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the eleventh graders said that they "like" this method. Table 9 shows
also that 53.3 per cent of the ninth, 59.6 per cent of the tenth, and
60.1 per cent of the twelfth graders said that they "like" this method.
Approximately one-third 03.9 per cent) of the eighth graders, 30.6 per
cent of the ninth graders, 19.4 per cent of the tenth graders, 32.7 per
cent of the eleventh graders, and 21.8 per cent of the twelfth graders
said that they "dislike" assignments that are given at the beginning of
the semester to be turned in at the end of the semester. It was re¬
vealed that 17.7 per cent of the eighth, 16.1 per cent of the ninth, 21
per cent of the tenth, 19.3 per cent of the eleventh and 18.1 per cent
of the twelfth graders expressed "indifference."
The study shows that 30 per cent of the males said that they "like"
assignments that are given at the beginning of the semester to be turned
in on certain dates during the semester, while 61.9 per cent of the fe¬
males said that they "like" assignments of this nature. It was reveal¬
ed that 39.5 per cent of the males and 15.1 per cent of females indi¬
cated that they "dislike" this type assignment. Table 8 shows that 30.5
per cent of the males and 23.0 per cent of the females expressed "in¬
difference" to assignments that are given at the beginning of the semes¬
ter to be turned in on certain dates during the semester.
Of the 293 students, 46.4 per cent revealed that they "like"
assignments that are given at the beginning of the semester to be turned
in on certain dates during the semester. Only 27 per cent said that
they "dislike" it and 26.6 per cent of the students said that they are
"indifferent" to this method.
This study revealed that only 34.2 per cent of the tenth graders
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indicated that they "like" assignments that are given at the beginning
of the semester to be turned in on certain dates during the semester,
while AO.2 per cent of the eighth, 53.4 per cent of the ninth, 42.3 per
cent of the eleventh, and 50.9 per cent of the twelfth graders said
that they "like" assignments that are given at the beginning of the
semester to be turned in by certain dates during the semester. It was
revealed that 55 per cent of the eighth, 32.7 per cent of the ninth,
50.9 per cent of the tenth, 47.9 per cent of the eleventh, and 45.5 per
cent of the twelfth graders said that they "dislike" this method. The
remainder of the students from each grade expressed "indifference."
Students are frequently given assignments daily. They are usually
required to have them completed for the following day. When assignments
are given in this manner, students have little time for much else.
While parents want their children to accomplish what is expected of
them they also want them to have enough time to perform certain duties
at home and to have some leisure time. Many students have Jobs in
order to assist their families. Therefore, assignments given in this
manner cause hardships to many students, but it is Interesting to note
that this study revealed that more students said that they "like" than
"dislike" day-to-day assignments.
Table 8 shows that 41.9 per cent of the boys and 42.8 per cent of
the girls said that they "like" assignments of this type, while 27.6
per cent of the boys and 26.3 per cent of the girls said they "dislike"
daily assignments, while 30.5 per cent of the boys and 30.9 per cent of
the girls expressed "indifference."
Of the 293 students, 42.3 per cent of them said that they "like"
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assignments that are given daily. Table 8 shows that 27 per cent said
that they "dislike" assignments of this nature and 30.7 per cent said
that they are "indifferent."
The same trend was noted when the responses of the students were
considered according to grade level. Table 9 shows that 46.6 per cent
of the eighth, 48.4 per cent of the ninth, 33.9 per cent of the tenth,
51.8 per cent of the eleventh and 30.9 per cent of the tenth graders
indicated that they "like" assignments that are given the following day,
while 21 per cent of the eighth, 27.4 per cent of the ninth, 43.5 per
cent of the tenth, 13.4 per cent of the eleventh and 27.3 per cent of
the twelfth graders said that they "dislike" this procedure. The re¬
mainder of the students expressed "indifference."
The students were asked to express their attitudes toward assign¬
ments that require several hours to be prepared. This study shows that
41.4 per cent of the females and 42.6 per cent of the males said that
they "dislike" this type assignment. Only 28.4 per cent of the males
and 26.3 per cent of the females said that they "like" assignments
that require several hours to be prepared. Only 27.3 per cent of the
total number of students indicated that they "like" assignments that
require several hours to be prepared. It was revealed that 42 per cent
of the students said that they "dislike” assignments that require
several hours to be prepared, while 30.7 per cent expressed "indifference."
An analysis of the responses according to grades revealed that 40.2
per cent of the eighth, 27.4 per cent of the ninth, 21 per cent of the
tenth, 23 per cent of the eleventh, and 23.6 per cent of the twelfth
graders said that they "like" assignments which require several hours
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to be prepared. However, 32.4 per cent of the eighth, 46.8 per cent of
the ninth, 27.1 per cent of the tenth, 46.2 per cent of the eleventh and
49.1 per cent of the twelfth indicated that they "dislike" assignments
of this type.
Assignments which are too long can induce fatigue. If this occurs
students may be unable and unwilling to put forth much effort. Often
this may cause cheating, copying or poor preparation. Some teachers
permit their students to decide when assignments should be turned in.
The students were asked how they feel about this. Approximately half
(50.4 per cent) of the boys as compared to 44.0 per cent of the girls
said that they "like" to make this decision. While 27.6 per cent of
the boys and 39.0 per cent of the girls indicated that they "dislike"
this responsibility. The remaining 22 per cent of the boys and 17.0
per cent of the girls expressed "Indifference."
Table 8 shows that 47.1 per cent of the students indicated that
they "like" to be permitted to determine when assignments should be
turned in. Only 32.4 per cent said that they "dislike" this practice
and 20.5 per cent expressed "indifference."
It was revealed that 43.6 per cent of the eighth, 46.8 per cent of
the ninth, 56.5 per cent of the tenth, 38.4 per cent of the eleventh,
and 49.1 per cent of the twelfth graders said that they "like" to de¬
cide when their assignments are to be turned in. It was revealed that
29 per cent of the eighth, 30.6 per cent of the ninth and tenth, 46.2
per cent of the eleventh, and 27.3 per cent of the twelfth, said that
they "dislike" the responsibility of deciding when assignments should
be turned in.
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Students should be encouraged to participate In making decisions
and to formulate rules to be followed In the preparation of their
school work. If the students feel that they have been Instrumental In
making assignments* they are likely to try harder to attain the desired
goals.
Table 6 shows that 66 per cent of the boys and 70.4 per cent of
the girls said that they "like" to complete their assignments during
the class period. Only 8.5 per cent of the boys and 9.9 per cent of
the girls Indicated that they "dislike" this procedure* while 25.5 per
cent of the boys and 19.7 per cent of the girls said that they were "In¬
different" to this method.
This study shows 81 per cent of the eighth graders* 79.0 per cent
of the ninth graders* 84.8 per cent of the tenth graders* 75.6 per cent
of the eleventh graders* and 65.6 per cent of the twelfth graders said
that they "like" to complete their assignments during the class period.
It was revealed that 4.8 per cent of the eighth* 14.0 per cent of the
ninth* 6.5 per cent of the tenth* 9.6 per cent of the eleventh* and
10.8 per cent of the twelfth graders said that they "dislike" completing
their assignments during the class period. Table 9 shows that 14.2 per
cent of the eighth* 7.0 per cent of the ninth* 8.7 per cent of the tenth*
14.8 per cent of the eleventh* and 23.6 per cent of the twelfth graders
expressed "Indifference."
The majority of the 293 students (68.3 per cent) said that they
"like" to complete their assignments during the class period. Only 9.2
per cent of them said that they "dislike" this practice and the remain¬
ing 22.5 per cent expressed "Indifference."
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The practice of permitting students to complete their assignments
during the class period is very practical. It enables those students
who are in need of close supervision an opportunity to receive this
needed assistance. Many students do not have adequate home surround¬
ings for studying, others are unable to return to libraries once they
are home. Then too, many students must work after they leave school.
Student’s attitudes toward techniques employed bv teachers in mak¬
ing assiC3iments.--It would appear that a logical time for making assign¬
ments would be during a discussion. During this period an assignment
could be an out growth of what was being discussed. However, this study
revealed that only 21.3 per cent of the boys and 24.8 per cent of the
girls said that they ’’like" this technique, while 61 per cent of the
boys and 57.3 per cent of the girls said that they "dislike" this pro¬
cedure; and 17.7- per cent of the boys and 18.4 per cent of the girls
expressed "indifference."
Table 10 shows that 22.9 per cent of the total number of students
involved in this study said that they "dislike" receiving assignments
during a discussion, while 59 per cent said that they "like" to receive
assignments during this period and 18.1 per cent said that they are "in¬
different" toward the practice of receiving assignments during a discus¬
sion.
Little difference was seen in the responses of the students accord¬
ing to grade. Table 11 reveals that 27.4 per cent of the eighth, 24.2
per cent of the ninth, 22.6 per cent of the tenth, 25 per cent of the
eleventh, and 14.5 per cent of the twelfth graders indicated that they
"dislike" receiving assignments during a discussion. It was also
TABLE 10
^DENTS' ATTITUDES TOWARDS TEACHER'S TECHNIQUES
IN MAKING ASSIGNMENTS*
Items Like Dislike Indifference
B G T B G T B G T
1. Assignments given during a discus¬
sion. 21.3 24.3 22.9 61.0 57.3 59 17.7 18.4 18.1
2. Assignments that are put on the
board. 62.5 70.4 66.5 9.9 11.2 10.6 27.6 18.4 22.9
3. Assignments Chat are given orally. 44 54 49.2 27.6 25.6 26.6 28.4 20.4 24.2
4. Assignments that are typed. 73.3 79.6 76.4 13.5 8.6 10.6 13.2 11.8 13.0
5. Assignments that consist of being
told to read the next chapter or
to read certain problems. 39.0 45.4 42.3 26.9 27.6 27.3 34.1 27.0 30.4
6. When time Is allowed for a dis¬
cussion of assignments. 80.8 91.5 86.4 5.7 3.9 4.8 13.5 5.5 8.8
7. When teachers fall to consider
assignments by other teachers. 7 7.2 7 70.3 78.3 74.6 22.7 14.5 18.4
Figures given represent per cents of 141 boys and 152 girls.
TABLE II
STUDENTS' ATTITUDES TOWARD TEACHER'S TECHNIQUES IN
MAKING ASSIGNMENTS ACCORDING TO GRADES*
Items
Like Dislike Indifference
8th 9th lOth 11th 12th 8th 9th 10th 11th 12th 8th 9th lOth Ilth 12th
1. Assignments given dur¬
ing a discussion. 27.4 24.2 22.6 25 14.5 43.5 61.3 61.3 53.8 76.3 29.1 14.5 16.1 21.2 9.2
2. Assignments that are
put on the board. 75.8 71 69.4 42.3 52.7 9.7 12.9 0 32.7 16.4 14.5 16.1 30.6 25. 30.9
3. Assignments that are
given orally. 54.9 64.5 45 40.4 38.2 27.4 19.4 26 25 34.5 17.7 16.1 29 34.6 27.3
4. Assignments that are
typed. 80.6 79 82.3 73 63.6 11.3 9.7 0 13.5 21.8 8.1 11.3 17.7 13.5 14.6
5. Assignments that con¬
sist of being told to
read Che next chapter
or to do certain prob¬
lems with no other In¬
structions. 50 46.6 41.6 40.4 29.1 21 27.4 26 30.8 36.4 29 26.0 32.4 28.8 34.5
6. When time Is allowed
for a discussion of
assignments. 88.7 90.4 79.0 86.5 87.3 2.3 4.8 6.0 2 7.4 9.0 4.8 25 11.5 5.3
7. When teachers fall to
consider assignments
by other teachers. 0 14.5 8.1 3.9 9.2 75.8 71 72.5 86.5 85.5 24.2 14.5 19.4 9.6 5.3
^Figures given represent per cents of 62 8th» 9th, 10th, 52 Ilth and 55 12th graders. Ut
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revealed that 43.5 per cent of the eighth, 61.3 per cent of the ninth
and tenth, 53.8 per cent of the eleventh, and 76.3 per cent of the
twelfth graders stated that they do not like for assignments to be given
during a discussion.
This seems to indicate that students regardless of grade or sex
prefer receiving assignments when time is being devoted only for that
purpose. The students were asked to indicate their feelings toward
assignments that are put on the board, typed, and those that are pre¬
sented orally. Table 10 shows that 62.5 per cent of the boys and 70.4
per cent of the girls said that they "like" for their assignments to be
put on the board. Only 9.9 per cent of the boys and 11.2 per cent of
the girls indicated that they “dislike" this procedure. It was re¬
vealed that 27.6 per cent of the boys as compared with 18.4 per cent of
the girls expressed "indifference."
Of the 293 students, 66.5 per cent said that they "like" for their
assignments to be put on the board, while 10.6 per cent said that they
"dislike" this technique and 22.9 per cent indicated that they are "in¬
different."
An analysis of the responses according to grades revealed that
75.8 per cent of the eighth, 71 per cent of the ninth, 69.4 per cent of
the tenth, 42.3 per cent of the eleventh and 52.7 per cent of the twelfth
graders said that they "like" to receive their assignments from the
board. The remainder of the students, as is revealed in Table 11, ex¬
pressed either "dislike" or "indifference."
A comparison of the responses of the boys and girls reveals that
44 per cent of the boys and 54 per cent of the girls said that they
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"like" for their assignments to be given orally. Some 27.6 per cent of
the boys and 25.6 per cent of the girls said that they "dislike" this
practice and the remainder of the boys and girls expressed "indiffer¬
ence."
The preference for oral assignments was greater among the eighth
and ninth graders. Table 11 shows that 54.9 per cent of the eighth and
64.5 per cent of the ninth graders said that they "like" to receive
their assignments orally; and 45 per cent of the tenth, 40.4 per cent
of the eleventh as compared to 38.2 per cent of the twelfth graders
said that they prefer oral assignments. It was also revealed that 17.7
per cent of the eighth, 16.1 per cent of the ninth, 29 per cent of the
tenth, 34*6 per cent of the eleventh and 27.3 per cent of the twelfth
graders expressed "indifference" toward oral assignments. More stu¬
dents indicated a preference for assignments that are typed than for
assignments that are put on the board or made orally. Table 10 shows
that 73.3 per cent of the boys, and 79.6 per cent of the girls revealed
that they "like" typed assignments. Only 13.5 per cent of the boys and
8*6 per cent of the girls indicated "dislike" for typed assignments;
while 13.2 per cent of the boys and 11.8 per cent of the girls said
that they are "indifferent" to receiving typed assignments.
It was revealed that 76.4 per cent of the students said that they
"like" typed assignments; 10.6 per cent of them said that they "dislike"
this method, and 13 per cent said that they are "indifferent" to typed
assignments.
One should be hesitant to say which of these three techniques is
best, because each one has some merits. There is one general suggestion
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which should apply to any method of presentation. The teachers should
be certain that each student has a clear understanding of the assign¬
ment. This should enable him to do his best in completing the assign¬
ment.
The chapter or page type assignment Is not considered to be a very
good practice. It was revealed that It is not too well accepted by the
students who were Involved In this study. Table 10 shows that 39 per
cent of the boys and 45.4 per cent of the girls said that they "like"
this type assignment, while 26.9 per cent of the boys said that they
"dislike" this type assignment. Some 27.6 per cent of the girls also
said that they "dislike" this type assignment. Table 10 shows that 27
per cent of the girls as compared to 34.1 per cent of the boys Indi¬
cated that they are "Indifferent" to receiving chapter or page assign¬
ment .
Responses of the total number of students show that 42.3 per cent
said that they "like" assignments that consist of being told to read
the next chapter or to do the next problems with no other Instruction.
Only 27.3 per cent said that they "dislike" this method and 30.4 per
cent expressed "Indifference" to chapter or page assignments.
This study shows that 50 per cent of the eighth graders said that
they "like" the chapter or page type assignments. This can be attri¬
buted to the fact that they are less experienced and find this method
easier to cope with. However, 46.6 per cent of the ninth graders, 41.6
per cent of the tenth graders and 40.4 per cent of the eleventh and
29.1 per cent of the twelfth graders indicated that they also "like"
this method
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The responses of the students left little doubt about their desire
for a discussion of their assignments. Table 10 shows that 80.8 per
cent of the boys> and 91.5 per cent of the girls indicated that they
"like" for time to be allowed for a discussion of their assignments.
Only 5.7 per cent of the boys and 3.9 per cent of the girls said that
they "dislike" this practice; 13.5 per cent of the boys and 5.5 per
cent of the girls expressed "indifference."
In considering the responses of all students, it was revealed that
86.4 per cent said that they "like" for time to be allowed for a dis**
cussion of their assignments, while 4.8 per cent said that they "dis*
like" this practice. The remaining 8.8 per cent revealed that they
were "indifferent."
Table 11 shows that there is very little difference in the atti¬
tudes of students according to grade. The majority of students on each
grade level indicated that they "like" for their assignments to be dis¬
cussed. Teachers seldom if ever consult students or other teachers
about assignments that the student might have received in other classes
before making their own. This practice causes a "piling on" of assign¬
ments and is the cause of much criticism from parents and students.
Table 10 shows that 70.3 per cent of the boys as compared with 78.3 per
cent of the girls said that they "dislike" the failure of teachers to
inquire about previous assignments. Only 7 per cent of the boys and
7.2 per cent of the girls said that they "like" this practice. The re¬
maining 22.7 per cent of the boys and 14.6 per cent of the girls ex¬
pressed "indifference."
Students* attitudes toward teacher handling of assignments.--It is
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obvious that assignments can create a problem for teachers when it is
time for them to be graded* Therefore, they sometimes fail to grade or
to return assignments to their students* This can hardly be considered
a satisfactory solution to their problem because they are denying the
students the opportunity to know their progress as well as their lack
of progress*
The students were asked to express their feelings toward the fail¬
ure of teachers to grade or to return their assignments* Table 12 re¬
veals that 85*0 per cent of the boys and 92*9 per cent of the girls
said that they "dislike" this practice, while 5*7 per cent of the boys
and 3*2 per cent of the girls said they "like" this practice and 8*5
per cent of the boys as compared to 3.9 per cent of the girls Indicated
that they are "indifferent*"
A majority (89.4 per cent) of the students revealed that they "dis¬
like" the failure of teachers to grade or to return their assignments*
Only 4*4 per cent of the students said that they "like" to receive
assignments that are not graded or returned* It was revealed that 6*2
per cent said that they are "indifferent" to the failure of teachers to
grade or return their assignments*
Table 13 shows that 88.7 per cent of the eighth, 91*9 per cent of
the ninth, 83.8 per cent of the tenth, 88.4 per cent of the eleventh,
and 94.6 per cent of the twelfth graders Indicated that they "dislike"
the practice of never having their assignments graded or returned*
Only a few students said they were "indifferent" to or "liked" never
having their assignments graded or returned*
Students are not always asked to turn in written assignments* It
TABLE 12
STUDENTS' ATTITUDES TOWARD TEACHER HANDLING OF ASSIGNMENTS*
Items Like Dislike Indifferent
B G T B G T B 6 T
•
1. Assignments that do not have to be
turned in. 35.4 25.7 30.4 43.3 57.8 50.8 21.3 16.5 18.8
2. Written assignments that are never
graded nor returned. 5.7 3.2 4.4 85.8 92.9 89.4 8.5 3.9 6.2
Figures given represent per cents of 141 boys, 152 girls and a total of 293 students.
TABLE 13
STUDENTS' ATTITUDES TOWARD TEACHER HANDLING OF






8th 9th lOth Ilth 12th 8th 9th lOth Ilth 12th 8th 9th lOth Ilth 12tl
1. Assignments that do not
have to be turned In. 32.4 27.4 30.6 36.5 25.4 40.2 56.5 43.4 53.8 61.9 27.4 16.1 14.5 9.2 12.
2. Assignments that are
never graded or re¬
turned. 4.8 0 8.1 5.8 3.6 88.7 91.9 83.8 88.4 94.6 6.5 9.1 8.1 5.8 l.i
Figures given represent per cents o£ 62 8th, 9th and lOth, 52 Ilth and 55 12th graders.
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was revealed that students do not "like" this type assignment. Table
12 shows that 35.4 per cent of the boys and 25.7 per cent of the girls
indicated that they "like" assignments that do not have to be turned in.
Some 43.3 per cent of the boys and 57.8 per cent of the girls said that
they "dislike" it. The remaining students expressed "indifference"
toward assignments that do not have to be turned in.
Approximately one-half (50.8 per cent) of the students said that
they "dislike" written assignments that do not have to be turned in,
while 30.4 per cent indicated that they "like" this method. However,
18.8 per cent of them indicated "indifference" toward not having to
turn in written assignments.
Table 13 reveals that 40.2 per cent of the eighth, 56.5 per cent
of the nlnthf 43.4 per cent of the tenth, 53.8 per cent of the eleventh,
and 61.9 per cent of the twelfth graders said that they "dislike" re¬
ceiving written assignments that do not have to be turned in. Approxi¬
mately one-third (32.4 per cent) of the eighth, 27.4 per cent of the
ninth, 30.6 per cent of the tenth, 36.5 per cent of the eleventh, and
25.4 per cent of the twelfth graders said that they "like" assignments
that do not have to be turned in.
Students' attitudes toward special efforts involved in assignment
preparation.—Group assignments are frequently used on all grade levels.
Not only do they enable the students to handle more work, but also
gives them an opportunity to develop social skills and to learn how to
work with others. Table 14 shows that 54.7 per cent of the boys and
67.1 per cent of the girls said that they "like" group assignments,
while 25.5 per cent of the boys and 19.7 per cent of the girls expressed
TABLE 14
STUDENTS' ATTITUDES TOWARD SPECIAL EFFORTS INVOLVED
IN THE PREPARATION OF ASSIGNMENTS*
Items
tike Dislike Indifference
B 6 T R G T- B G T
1. Assignments made for two or more
students to do co-operatively. 54.7 67.1 61.4 19.8 13.2 16.1 25.5 19.7 22.5
2. Assigning of group members by
teachers. 41.2 34.8 37.9 35.4 38.2 36.9 23.4 27.0 25.2
3. When students are permitted to
select their assignments. 66.0 63.2 64.7 15.6 17.1 16.2 18.4 19.7 19.1
4. Assignments that involve trips,
TV, etc. 58.9 69.2 64.1 17.7 11.8 14.7 23.4 19.0 21.2
5. Assignments that require the
purchase of materials. 22.7 34.9 29.0 40.4 30.9 36.2 36.9 34.2 34.8
Figures given represent per cents of 141 boys and 152 girls.
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"indiffereice" to group work. The remainder expressed "dislike.”
A majority (61.4 per cent) of the students said that they "like"
assignments that involve group work. Only 16.1 per cent of the stu¬
dents said that they "dislike" this method and 22.5 per cent indicated
that they are "indifferent" to group work.
This study revealed that the students of each grade said that they
"like" group assignments. Table 15 shows that 65.6 per cent of the
eighth, 67.7 per cent of the ninth, 56.5 per cent of the tenth, 59.6
per cent of the eleventh, and 56.4 per cent of the twelfth graders in¬
dicated that they "like" assignments that are made for two or more stu¬
dents. More students expressed "indifference" toward this method than
those who expressed "dislike."
The students were asked to indicate their attitudes toward the
selection of group members by teachers. Table 14 shows that the girls
and boys responses were almost equally divided between "like," "dis¬
like," and "indifference." It also reveals that the same is true of
the responses of the total number of students.
When the responses were considered on the basis of grade, it was
revealed that 51.6 per cent of the eighth, 42 per cent of the ninth,
40.4 per cent of the tenth, 34.6 per cent of the eleventh, and 36.2
per cent of the twelfth graders said that they "like" for their teach¬
ers to select their group members. Of the 293 students, 29 per cent of
the eighth, ninth, and tenth graders said that they "dislike" this prac¬
tice, while 46.1 per cent of the eleventh and 34.5 per cent of the
twelfth graders said that they "dislike" for their teachers to assume
this responsibility.
TABLE 15
STUDENTS' ATTITUDES TOWARD SPECIAL EFFORTS INVOLVED IN
THE PREPARATION OF ASSIGNMENTS ACCORDING TO GRADES*
Items
Like Dislike Indifferent
8th 9th lOth 11th 12th 8th 9th 10th 11th 12th 8th 9th 10th 11th 12th
1. Assignments made for
two or more students
to do co-operatively. 65.5 67.7 56.5 59.6 56.4 10.3 12.9 16.1 19.3 23.6 24.2 19.4 27.4 21.1 20
2. Assigning of group
members by teachers. 51.6 42 40.4 34.6 36.2 29 29 29 46.1 34.5 19.4 29 30.6 19.3 29.3
3. When students are per¬
mitted to select their
own assignments. 59.7 62.2 62.9 61.4 72.8 24.2 17.7 14.5 19.3 5.4 16.1 20.1 22.6 19.3 21.8
4. Assignments that in¬
volve trips, TV, etc. 71 77.4 53.3 69.2 49.1 8.0 4.9 17.7 15.4 29.1 21 17.7 29 15.4 21.8
5. Assignments that re¬
quire the purchase of
materials. 33.3 38.7 21 30.8 18.1 30.6 37.1 34 32.7 45.5 36.1 24.2 45 36.5 36.4




It Is interesting to note that the two higher grades rejected the
method of having their teachers select their group members. This seems
to support the belief that the older students desire more freedom in
making this decision. It is felt that they should be granted this priv¬
ilege as long as their decisions are not harmful to themselves or
others.
Some 66 per cent of the males and 63.2 per cent of the females said
that they "like" to select their assignments. Only 15.6 per cent of
the males and 17.1 per cent of the females said that they do not "like"
to select their assignments.
Of the 293 students» 64.7 per cent said that they "like" to select
their assignments, 16.4 per cent said that they do not "like" to do
this, and 19.1 per cent Indicated that they were "indifferent."
Table 15 shows that 59.7 per cent of the eighth, 62.2 per cent of
the ninth, 62.9 per cent of the tenth, 61.2 per cent of the eleventh,
and 72.8 per cent of the twelfth graders revealed that they "like" to
select their assignments. &re (24.2 per cent) eighth graders than
students of other grades said that they do not "like" to select their
assignments.
Assignments are not to be confined to the classroom. There are
many other media having educational value that can be used. These
media should be used. This study Indicated that students of C. L.
Harper High School "like" assignments that Involve experiences out of
the classroom. Table 14 shows that 58.9 per cent of the boys and 69.2
per cent of the girls said that they "like" assignments that involve
trips, TV, etc. However, 17.7 per cent of the boys zuid 11.8 per cent
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of the girls Indicated that they "dislike" this practice.
Some 71.0 per cent of the eighth, 77.4 per cent of the ninth, 53.3
per cent of the tenth, 69.2 per cent of the eleventh, and 49.1 per cent
of the twelfth graders said that they "like" assignments of this nature.
Only 8 per cent of the eighth, 4.9 per cent of the ninth, 17.7 per cent
of the tenth, 15.4 per cent of the eleventh, and 29.1 per cent of the
twelfth graders indicated that they "dislike" assignments that would
carry them outside the classroom.
There are some assignments which involve expense for the students.
They were asked how they feel about assignments that require the pur*
chase of materials. Table 14 shows that 40.4 per cent of the boys and
30.9 per cent of the girls indicated "dislike,” 22.7 per cent of the
boys and 34.9 per cent of the girls said that they "like" it. However,
it was revealed that 36.9 per cent of the boys and 34.3 per cent of the
girls said that they are "Indifferent" to the expense Involved.
Table 15 shows that the replies of the students according to the
five grade levels are almost equally divided between "like," "dislike"
and "indifference."
Obviously, assignments of this nature would be a hardship to many
students. This should be considered by all teachers in their determi¬
nation to continue the frequency of this type assignment. The inabil¬
ity of students to participate in school activities due to financial
reasons is considered to be one of the reasons many students drop-out
of school.
Very few responses were added to the questionnaire in the space
provided for additional methods that were not a repetition of items
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that were already used. Therefore, this Item was disregarded.
CHAPTER III
SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
IntroductIon«»»A11 over our country there is a growing concern about
homework assigned to school children. Parent<^eacber Associations report
that it is one of the most controversial issues facing their membership.
According to these r^orts, parents complain that teachers give too
much and too difficult homework Vhereas other parents complain that
there is not enough homework of a challenging nature. School systems
are becoming increasingly sensive to the controversy about homework,
and official policies are, therefore, being adopted and circulated so
that parents may know what is esqpected of their children.^
At the beginning of the twentieth centtury, faith in assignments as
a means of developing scholarship and character was the result of a eon»
viction that repetition and memorization were the basic techod[(}ue8: of
acquiring an education. The concept of individual instruction received
little or no attention in most classrooms before 1900. Hoaework then
followed the prevalent pattern of mass teaching, with each pupil in a
class being assigned the same problem in a mathematics text or the same
pages in a history book. With further develc^ment of educational tech«
niques, individual differences were given more consi^ration by the
1930*8. During this period the Inqportance of the assignment was empha¬
sized amidst much criticism by some educators and with enthusiasm from
others. Some schools refused to go along with the idea ccm^letely.^




l*roblea«—The problem involved in this study vas to determine tbe
practices aaployed by teachers In making assignments and to determine
vhat experiences vlth assignments the students considered desirable or
undesirable.
P\irpo6e of study.«»-The purpose of this study was to ascertain the
f
attitudes of students at Charles Lincoln Harper High School toward their
assignments.
The specific purposes of this study were:
1. To determine the practices employed by teachers in making
assignments.
2. To ascertain what experiences with assignments the students
considered desirable.
3* To ascertain what e:qperlences with assignments the students
considered undesirable.
4. To ascertain the difference in attitudes of male and female stu««
dents toward their assignments.
To ascertain the difference In attitudes held by eighth, ninth,
tenth, eleventh, and twelfth graders toward their assignments.
6. To formulate whatever iinplications that might be derived from
the analysis and interpretation of the data.
Method of research.—The descriptive-survey method of research was
used in this study.
Sub.leets and Instrument*.—The subject used in this study consisted
I *“
of 293 students from the eighth, ninth, tenth, eleventh, and twelfth
grades at the Charles Lincoln Harper High School, Atlanta, Georgia. Of
the 293 students, l4l were boys and I52 were girls. Eighteen teachers
from Charles Lincoln Harper High School were also involved in this study.
A parallel-item questionnaire was used in this study. The items
Included in this questionnaire were divided into the following areas:
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(1) Items eonceraed vlth vhen assignments are glven^ (2) items con¬
cerned with special efforts Involved In the preparation of assignments,
(3) items pertaining to the anotmt of time allowed for the preparation
of assignments, (4) Items p^talning to techniques employed by teachers
In making assignments, and (5) Items pertaining to teacher handling of
assignments after they are txirned In.
Methodology.—The procedural steps used in this study were as fol¬
lows:
1. The literature pertinent to this problem was reviewed and ab¬
stracted for Inclusion In this study.
2. Permission to conduct this study was sec\ired from the Atlanta
Board of Education and the principal of the Charles Lincoln
Harper High School.
3. A parallel-Item questionnaire was constructed and administered
in the following manner:
a. The questionnaire was submitted to the thesis advisor for
a critical examination before the final formulation.
b. The questionnaire was administered to five students from
the eighth, ninth, tenth, eleventh, and twelfth grades in
order to validate it. These students were not Included In
the final sample.
c. The purposeful sampling method was used to select the 293
students and l8 teachers used in this study.
d. The ccmipleted questionnaires were organized, responses
were tabulated, and narrative summaries of the responses
were made.
e. Bespondant groups were compared by sex and grade.
f. The responses of the students and teachers were compared.
4. Appropriate statistical measxures and explanatory tables were
utilized to show relationships and differences of responses
among the respondent groups.
}
3. Findings, conclusions, Is^llcations, and recommendations were
stated.
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Summary of related ltterature»--The literature reviewed suggested
the general principles which are summarized in this section.
1. Assignments should produce growth and lead toward the objec¬
tive of the particular subject of study.^
2. Materials for assignments should be varied and adopted with
respect to the abilities of the class as well as the individ¬
ual
3. The importance of the assignment should be clear.^
4. Assignments should often be developed by the students.^
5. Assignments should be made at the time which will best connect
them with the preceding recitations and lead up to the units
of work which are to follow.^
6. Assignments should not be made in such a manner that they will
purposefully conflict with social interest of students.^
7. Every assignment should be made a basis for effective study by
comprising a definite statement of what to do and how to do It.^
Summary of findings .--The findings extracted from the data pre¬
sented in Chapter II are stsnmarlzed in the numbered sections below.
I. Practices employed by the teachers who cosprlsed the subjects
of this investigation included:
A. Giving assignments at the beginning of the semester to be
Kenneth Hanson, High School Teaching (Englewood Cliffs, New Jersey:
Prentice Hall, 1959), p. 146.
2
Harry Bard, Homework (New York: Rinehart and Co., 1958), pp. 1-2.
3
Lindley S. Stiles and Mattie F. Dorsey, Democratic Teaching in
the Secondary Schools (Chicago: S. B. Llppincott Co., 1950), p. 410.
William Carr and John Waage, The Lesson Assignment (Stanford,
California, Stanford University Press, 1939), p. 287.
^Kenneth Hanson, High School Teaching (Englewood Cliffs, New Jersey:
Prentice Hall, 1959), p. 146.
6
Ralph L. Pounds and Robert L. Garretson, Principles of Modem
Education (New York: The MacMillan Co., 1952), p. 283.
7
F. M. McMurry, How to Study and Teaching How to Study (Chicago:
Houghton Mifflin Co., 1900), pp. 306-308.
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turned in at the end of the semester and at the certain
dates during the semester.
B. Giving assignments at the beginning of the class period,
the end of the class period, other times during the class
period, as the bell rings, before social events and holi¬
days.
C. Giving assignments that are due the following day.
D. Giving assignments that require several hours to be prepared.
E. Allowing student to determine when assignments should be
turned in.
F. Allowing portions of the class period to be used by stu¬
dents to prepare assignments.
G. Placing assignments on the board, typing assignments and
making assignments orally.
E. Giving assignments that consists of telling students to
read certain pages in the text with no further instruc¬
tions .
I. Allowing class time for dlsciission of assignments.
J. Bequlrlng written assignments that are not collected from
students.
K. Failing to grade emd return work assigned and turned in.
L. Making grotqp asslgnaents, assigning students to groups.
M. Permitting students to select their assignments.
E. Giving assignments that involve making tripe, watching tele¬
vision, attending exhibits, etc.
O. Making assignments that require purchasing gutterlals.
P. Making assignaients without questioning students about pre¬
vious assignments.
II. The students considered the following e3q>erience with assign¬
ments to be desirable:
A. Assignments that are given at the beginning of the class
period to be turned in at the end of the semester,.
B. Assignments “tSit are given at the end of the class period.
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C. A portion of the class period to he allowed for conipleting
assignments.
D. Assignments that are written on the hoard or typewritten.
E. Time allowed for a discussion of assignments.
F. Assignments that are given to two or more students to do
cooperatively.
G. Selecting their own assignments.
H. Assignments that Involve making trips, watching television,
etc.III.The majority of the students expressed a dislike for the fol¬
lowing techniques employed hy teachers in making assignments:
A. Assignments that are given when the hell rings.
B. Assignments that are given before a social event or a
school holiday.
6. Assignments that ere given during a class discussion.
D. Written assignments that are not required to he turned in
to the teacher.
E. The failure of teachers to grade and return assigned work.
F. Making assignments without questioning students about pre¬
vious assignments.IV.The laales differed from the females in respect to a very limited
ntmiher of techniques esqployed hy the teachers in making assign¬
ments. Boys preferred the permitting of students to decide
when assigned work should he turned in while girls showed greater
preference than hoys for assignments that are given orally and
for assignments that are made at the beginning of the semester to
he turned in on various dates during the semester.V.Eighth and ninth grade students liked assignments given orally,
placed on the hoard, and typewritten. Tenth, eleventh and
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twelfth grade studenta did not show a preference for assign¬
ments given orally, and eleventh grade students preferred that
their assignments be typewritten.
Only the eighth graders were satisfied with assignments
that merely referred to pages In the text book with no other
Instructions. Only the eighth graders were content to have
teachers assign students to groups when assignments were given
to two or more students. The twelfth grade students differed
from the other by not registering a preference for assignments
that Involve making trips or watching television.
Eighth and twelfth grade students did not like assignments
that are given at the beginning of the class period. Only the
eighth graders did not object to making an assignment during a
class discussion.
Conclusions.—The findings In this study seem to warrant the follow¬
ing conclusions:
1. Students and teachers revealed that various methods are employ¬
ed In assignment making, however, they do not agree as to the
frequency of the use of these methods.
2. Some students considered each practice employed as desirable
but the majority of the students agreed that they preferred
assignments that were written, did not Interfere with their
social affairs, and allowed some freedom on the part of stu¬
dents to make decisions.
3. Students considered undesirable those practices which suggested
a probability that their work would not be evaluated and those
which did not allow sufficient time for a clear understanding
of the assignment.
4. There Is no appreciable difference between the attitudes of
girls and boys toward practices employed by teachers In making
assignments.
5. The upper grade students showed a preference for more students
participation in decisions related to their assignments*
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Implications.—The findings and conclusions would appear to warrant
the following Implications:
1. The students of Charles Lincoln Harper High School are provided
with a wide range of assignments. It appears that the teach**
ers are fully cognizant of the various means of making assign¬
ments and employ them.
2. The wide range of Individual differences In a student popula¬
tion probably accounts for some students being satisfied with
any practice employed.
3. There Is evidence that the students In this Investigation have
negative attitudes toward certain practices employed by their
teachers In making assignments.
4. Students expressed dislike for assignments made during a dis¬
cussion. This may Indicate that assignments are not allowed
to grow naturally out of the class activities.
Recommendations.--The findings* conclusions* and Implications de¬
rived from this research appear to warrant the following recommenda¬
tions:
1. That time for giving asslgmaents to students be Included In
the lesson plans. That whenever possible the assignments be
written on the board or duplicated so that each student may be
given a written copy.
2. That consideration be given to other demands made upon students.
High school students need time for recreation* to prepare for
other classes and probably scores of other things as well as
time to prepare assignments.
3. That teachers explain their assignments fully and clearly.
This Includes the need to explain the reasons for making
assignments.
4. That students be permitted to present their outside work to
the class and/or to the teacher so that they may gain some
knowledge of their success or failure in performing the assigned
tasks.
5. That this study will be read by students and teachers Involved
In this study and by other Interested students and teachers.
6. That other students who attempt to do a similar study will In¬
clude the attitudes of parents.
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This questionnaire is designed to learn something about the methods
used in making assignments. Please Indicate the methods used in your
school by checking (X) each statement under Sometime^ Never^ or Always.
SOMETIME NEVER AIWAIS
1. Are your assignments to be ecmipleted
at the end of the semester when given
at the beginning of the semestert
2. Are assignments made for group workT
3. Are you permitted to work on assign*
ments during the class periodT
4. Are assignments discussed for clarlfl*
cation when given?
3. When your assignments are made, are you
questioned about assignments by other
teachers?
6. Are assignments returned?
7. Po you turn in assignments?
8. Are you asked to read the next chapter
or to do the next problems with no
other instructions?
9* Po you receive typed asslgments?
10. Are your assignments made orally?
11. Are your assignments put on the board?
12.. Are you permitted to turn in an assign¬
ment when you weuxt to?
13. Po your assignments require several
hours for preparation?




15, Are your assignments usually due the
following day?
l6« Do you receive assignments before a
social event?
17* When you axe given assignments at the
beginning of the semester, are they due
on certain dates during the semester?
l8. Are your assignments given as the bell
rings?
19* Are assignments given during a discus*
slon?
20. Are your assignments given during the
end of the class period?
21* Are your assignments given at the be*
ginning of the class period?
22. Are you permitted to select your asslgi^
ments?
23* When a grotqp assignment Is given, are
the members of the group assigned?
24* Do your assignments consist of trips,
TV, etc.?
25. Do your assignments require the purchase
of materials?





These are soae of the methods used hy teachers in making assign-
ments*. Indicate your feelings about each itos by checking ( ) either
Like> Dislike, or Indifferent.
LIKE DISLIKE INDIFFERENT
1. Assignments that are given at the
beginning of the saaester to be
turned in at the end of the semester.
2. Assignments that are given at the
end of the class period.
3. Vhen assignments are given at the
beginning of the class period.
k, Vhen assignments are given daring a
discussion.
Vhen assignments are given as the
bell rings.
6. Vhen assignments are given at the
beginning of the semester to be
turned in on certain dates during
the semester.
7. Vhen assignments are made the day
before a social event.
8. Vhen long assignments are made be«
fore a holiday.
9. Assignments that are due the next
day.
10. Assignments that require several
hours to prepare.
11. Vhen the time for completion is
left entirely to the students.
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LIKE DISLIKE INDIFFEREBT
12. AsslgiUBenta that are put on the
hoard.
13* Assignments that are given orally.
l4* When assignments are typed and each
student receives a copy.
1^. Vhen your asslgiments consist of
being told to read the next chapter
or to do certain probloss.
16. Assignments that do not have to be
turned liO;.
17. Vhen assignments are never graded
or returned.
18. When teachers give assignments vlth-
out regard to other assignments by
other teachers.
19. Vhen time Is alloved In class for a
discussion about the assignment.
20. Vhen a portion of the class period
is allowed for completion of an
assignment.
21. Assignments that are made for two
or more students to do cooperatively.
22. Vhen students are permitted to
choose their own assignments.
23* When the members of a group are
assigned by the teacher.
24. Assignments that Involve trips, TV,
etc.
25* Assignments that require the puTi-
chase of materials.





This questionnaire Is designed to learn something about the tech¬
niques used by teachers in making assignments* Please indicate the




—I—.. ——— yo^ 8^’''’® assignments at the beginning
of the semester and ask that they be re¬
turned at the end of the semesterf
2, Do you give assignments at the beginning
of the class period?
■ 3* Do you give assignments at the end of^ ' ''' ' ' '
the class period?
■ 4. Do you give assignments during a dis¬
cussion?
5» Do you give assignments as the bell
rings?
‘
y°^ 8lve assignments at the beginning
of the semester and ask that they be re>
turned on certain dates during the se¬
mester?
y®'^ make assignments before a social
event emd ask that they be returned the
following day?
y°’^ make assignments that are due
the following day?
..Mi.—Do you make long assignments before a" ' '' ' ''
'holiday?
——. M —.M —. your assignments require several
hours to be prepared?
11* Do you allow the students to decide
——. — ' ■ ■ ■'"
when they want to turn in an assignment?
SOMETIME NEVER AIWAYS
12. Do you put assignments on the board?
13. Do you give assignments orally?
14. Do you type yoxur assignments so that
each student receives a copy?
15. Do you ask your students to read the
next chapter or to solve the next prob¬
lems without any other instructions?
16. Do you make assignments that do not
have to be turned in?
17* Do you fall to return or grade assign¬
ments?
18. Do you ask your students if they have
other assignments before making your
own?
19* 1^0 you allow time for a discussion
about assignments?
20. Do you allow a portion of the class
period for the completion of assign¬
ments?
21. Do you make grotip assignments?
22. Do you permit your students to select
their assignments?
23. Do you assign members of a group to do
certain assignments?
24. Do your assignments consist of trips,
TV, etc.?
25* Do your assignments require the purchase
of materials?
26. Other methods used.
